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Graduate Initial Elementary Program



ASSESSMENT # 1: Licensure Assessment 



1. Connecticut Foundations of Reading Test

2. Praxis II Elementary Education: Multiple Subjects Test

Description of Assessments

Two licensure tests are currently required for state licensure in Elementary Education in Connecticut: Connecticut Foundations of Reading Test (CFRT) and Praxis II Elementary Education, Multiple Subjects Test.  Candidates must receive a passing score (with the pass level set by the state, see below for passing scores) on both tests in order to be recommended for certification. Candidates are advised from acceptance about the state licensure requirements. They develop an initial timetable for program completion (there is a six year time limit) when they submit their Plan of Study that include advising for completing CFRT and Praxis II prior to Student Teaching.  Candidates are specifically advised to take CFRT upon successful completion of EDU 516: Foundations of Literacy and EDU 517: Applications of Literacy and Language Arts.  Candidates are also provided information about available study supports through the university’s Library Curriculum Center. 

1. Connecticut Foundations of Reading Test (CFRT): The CFRT reflects scientifically based reading research and is aligned closely to State Reading standards as reflected in Connecticut’s Blueprint for Reading Achievement (2000) and Beyond the Blueprint: Literacy in Grades 4-12 and Across the Content Areas (2007).  The test assesses a candidate’s proficiency in and depth of understanding of the subject of reading and writing development.  The test is made up of 100 multiple-choice and 2 open-response (i.e., essay) items.  Each multiple-choice item assesses knowledge or skills related to one of three major areas of reading instruction: Foundations of Reading Development, Development of Reading Comprehension, Reading Assessment and Instruction. The open-response items (in the Integration of knowledge and Understanding section) provide examinees with the opportunity to apply their knowledge and understanding of content related to two or more of these areas.  Candidate responses to the open-response items are expected to be appropriate and accurate in the application of subject-matter knowledge, to provide high-quality and relevant supporting evidence, and to demonstrate a soundness of argument and understanding of the field.  The Connecticut State Department of Education has set the minimum passing score as 240. 

2. Praxis II Elementary Education, Multiple Subjects Test:  This Praxis II test addresses the elementary education candidates’ broad knowledge of four content areas, namely, Reading and Language Arts, Mathematics, Social Studies and Science. The test may be taken in one sitting (5001) or as four separate tests in the specific content areas.  Each test consists of multiple choice questions, with 80 questions for Reading and Language arts, 50 questions for Mathematics, 55 questions for Social Studies and 50 questions for Science.  

Alignment with ACEI Standards

This assessment measures performance on the following ACEI standards: 

		1. Connecticut Foundations of Reading Test (CFRT)



		ACEI Standards

		Categories of CFRT



		2.1 Reading, writing and oral language

		Foundations of Reading Development



		2.1 Reading, writing and oral language

		Development of Reading Comprehension



		2.1 Reading, writing and oral language

		Reading Assessment and Instruction



		3.1 Integrating and applying knowledge for instruction

		Integration of Knowledge and Understanding







		Praxis II Elementary Education, Multiple Subjects



		ACEI Standards

		Subtests and Topics Covered



		2.1 Reading, writing and oral language

		Reading and Language arts (5002)

I. Reading

II. Writing, Speaking & Listening



		2.3 Mathematics

		Mathematics (5003) 

I. Numbers and Operations

II. Algebraic Thinking

III. Geometry and Measurement Data, Statistics and Probability



		2.4 Social Studies

		Social Studies (5004)

I. United States History, Government, and Citizenship

II.  Geography, Anthropology, and Sociology

III. World History and Economics



		2.2 Science

		Science (5005)

I.  Earth Science

II. Life Science

III. Physical Science





Brief Analysis of Data Findings  

1. CFRT: We have reported three year’s data, as required for this assessment (see table 1a below).  Data from completers from academic years 2013-2014 (n=7), 2014-2015 (n=5) and 2015-2016 (n=4) indicates a 100% passing rate on CFRT.  Our completers meet the required foundational knowledge of reading and language arts to be certified in Connecticut. 



2. Praxis II: Again, we have reported three years’ data, as required for this report (see table 1b below). Data from completers from academic years 2013-2014 (n=7), 2014-2015 (n=5) and 2015-2016 (n=4) indicates a 100% passing rate in all the subject tests of Praxis II.  Mean and standard deviation scores were calculated to further analyze our candidates’ performance.  The high mean score in each of the subtests (see table 1b) especially in comparison to the minimum passing score underscores the strength of our candidates. It is also clear that our candidates showed the greatest comfort in Mathematics with a narrow SD of 3.594 in 2015-2016. The largest SD was in Social Studies with 11.325.  Overall, these results indicate that the graduate candidates have demonstrated their competency in the four content areas.  

Interpretation of Data

The alignment of the two tests to the ACEI standards (see table above) and the strong data provides evidence for meeting the stated standards.

The CFRT scores and Praxis II Reading and Language arts provide evidence for Standard 2.1.  Candidates are demonstrating required knowledge in the various areas related to reading.  Over the past several years, the elementary program has made several curricular changes (such as revision of content, changes in course assessments, as documented in previous program reports) and arrived at the current model of 6 credits devoted to literacy and applications of literacy.  These credits are divided into two consequential courses, EDU 516, Foundations of Literacy and EDU 517, Applications of Literacy and Language Arts.  Candidates are guided to take the CFRT test soon after the completion of these two courses. Test results indicate that the scope and sequence of the elementary curriculum is supporting our candidates.  Moving forward, the program will continue to maintain this pattern of courses and content distribution.  These results indicate a positive upward trend in test scores, over the last 5 years (see previous SPA reports for earlier data).  During the last three years, we are also further guiding candidates by conducting a pre- and post-test assessment of their own reading and language arts knowledge, thereby helping them identify their own areas of weaknesses and targeting these areas during their coursework.  Faculty will continue to monitor the effectiveness of this course distribution and course content.

Our candidates’ Math content knowledge is evidenced in their strong performance in Praxis II, Mathematics (mean score of 179.75 with a narrow SD of 3.594 in academic year 2015-2016).  The graduate elementary program requires that all candidates complete two Math content courses, MAT 139P (4 credits) and MAT 140 (3 credits)[footnoteRef:1].  Both courses were developed or revised by content faculty in close collaboration with teacher preparation faculty such that the content and the delivery are appropriate for candidates in the teacher preparation track.  The inclusion of these two specific courses as required content courses has had a positive impact on candidate content knowledge, as evidenced by the narrow standard deviation.  These results also indicate a positive upward trend in our candidates’ performance, as evidenced by their scores in previous years (SD 8.73 in 2013-2014 and SD of 6.50 in 2014-2015).  Faculty conduct a transcript analysis of their advisees upon acceptance to ensure that all candidates have these courses in their undergraduate educational background.  Candidates who transfer in from other institutions are carefully advised about completing these courses or advised to take equivalent courses.  [1: Candidates who transfer in from other institutions are guided to take the required undergraduate courses at our institution or advised to take specific courses at their school that have been determined by our university as meriting transfer credit equivalencies and documented in our registrar’s website.  Please see Figure 1 for an example of course equivalencies for MAT 140, below.] 


Praxis II Social Studies scores attest to our candidates’ content knowledge.  However, the standard deviation (11.325 in 2015-2016 and 13.74 in 204-2015) indicates a need for greater attention to this content area. All elementary candidates are required to successfully complete a 50 years survey US History course (currently, a required state statute).  Program faculty are aware that some candidates need additional support and are exploring ways to include that within the context of the content pedagogy course, EDU 563, Issues and Trends: Social Studies. An additional explanation for this wide standard deviation is the recent retirements of two faculty, one in the content area (History/Social Studies) and the other in the social studies teacher preparation program, leaving a void in both content and methods courses.  We are conducting a national tenure track search to fill this position during this academic year.

Praxis II Science scores stand testimony to our candidates’ science content knowledge.  Candidates are required to take specific science content courses, a 3-credit course in Biology and another 3-credits in either Astronomy, Physics, Chemistry and Environmental Earth Science, making sure that at least one course has a lab.  Faculty monitor their advisees’ content courses during transcript analysis at acceptance and recommend select Science courses to individual candidates. 
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Table 1a. Frequency and percentage of candidates receiving passing scores on CFRT and its sections for Academic Years 2013-2014, 2014-2015 and 2015-2016





		Test

		Minimum Passing Score

		Candidates’ Score

		Frequency and % of Completers Receiving Passing Scores



		

		

		

		2013-2014

		2014-2015

		2015-2016



		CFRT*

		240

		Not reported*

		7

100.0%

		5

100.0%

		4

100.0%



		Sections

		ACEI Standards

		

		



		Foundations of Reading Development (n=4)

		2.1

		7

100.0%

		5

100.0%

		4

100.0%



		Development of Reading Comprehension (n=4)

		2.1

		7

100.0%

		5

100.0%

		4

100.0%



		Reading Assessment and Instruction (n=4)

		2.1

		7

100.0%

		5

100.0%

		4

100.0%



		Integration of Knowledge and Understanding (n=4)

		3.1

		7

100.0%

		5

100.0%

		4

100.0%





*CFRT score reports denote if the candidate has passed or not.  The report does not provide individual scores received by candidates overall or on each of the sections. It is therefore not possible to calculate range or conduct other analysis.






Table 1b. Frequency, percentage, mean and standard deviations of Praxis II tests



		Praxis II Elementary Education, Multiple Subjects



		Praxis II Subject tests

		Primary ACEI Standard

Measured

		Minimum Required Passing Score

		2013-2014

		2014-2015

		2015-2016



		

		

		

		Frequency and Percentage of Passing Scores

		Mean (SD)

		Frequency and Percentage of Passing Scores

		Mean (SD)

		Frequency and Percentage of Passing Scores

		Mean (SD)



		Praxis II Reading and Language Arts (5002)

		2.1

		157

		7

100%

		188.29

(8.48)

		5

100%

		185.00

(4.90)

		4

100%

		178.50

(6.137)



		Praxis II Mathematics (5003) 

		2.3

		157

		7

100%

		181.43

(8.73)

		5

100%

		186.40

(6.50)

		4

100%

		179.75

(3.594)



		Praxis II Social Studies (5004) 

		2.4

		155

		7

100%

		173.71

(8.20)

		5

100%

		176.40

(13.74)

		4

100%

		178.25

(11.325)



		Praxis II Science (5005)

		2.2

		159

		7

100%

		180.43

(7.63)

		5

100%

		181.00

(11.87)

		4

100%

		179.25

(7.411)










Figure 1: Sample Transfer Course Equivalency for MAT 140
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Graduate Initial Elementary Program

ASSESSMENT # 3: Candidate Ability to Plan Instruction 

Unit Lesson Plans

Description of the assessment

Prior to student teaching, all Graduate Elementary certification candidates must satisfactorily complete four separate content teaching methods courses that focus on their knowledge, understanding and ability to plan instruction in the core content areas of Reading/Language Arts (EDU 517, Applications of Literacy and Language arts), Mathematics (EDU 532, Issues/Trends: Math), Social Studies (EDU 563, Issues/Trends: Social Studies) and Science (EDU 537, Science in Elementary School). In these courses, candidates are expected to demonstrate through their unit planning a developing understanding of child development, learning and motivation, assessment and professionalism. Instructors in the four core content areas work closely together to support candidates’ understanding of unit planning across the content areas.  They share a common Unit Lesson Plan Rubric with a few specific items customized for each course’s specific content.  See Attachment A below for the Unit Lesson Plans from the Math course (EDU 532) and its related rubric.



The common rubric is used to assess the unit planning assignment within each course and candidates are expected to cite the content standard(s) that are relevant to the course and to demonstrate instructional implementation of those standards. 



Lesson plans developed across the four content methods courses use the Eastern Lesson Plan Template (see attachment B below). Candidates are introduced to this Lesson Plan Template in their initial coursework and continue to deepen their understanding of the lesson planning process and the standards throughout their time in the program. Thus in a methods class they would be expected to identify, interpret and evaluate their content area standards (relevant ACEI Curriculum Standards 2.1 2.2, 2.3 2.4), demonstrate understanding of child development principles and theories (ACEI Standard 1.0), and effectively demonstrate the instructional processes of assessment, planning, and refection in a professional manner (ACEI Standards 3.1, 3.2, 3.3, 4.0).



Clinical Implementation

The topic of the unit lesson plans is determined by the candidate in consultation with his/her Field Experience teacher so that it is integrated realistically with the school curriculum. The candidate is in his/her field placement for 3 hours a week over the course of the semester (a total of 45 hours) and must teach at least one lesson from his/her unit to students. The unit plan therefore clearly demonstrates the candidate’s ability to plan, select appropriate content, integrate content, make accommodations, and assess student learning in a variety of ways. 



Alignment with ACEI Standards

This assessment measures performance on the following ACEI standards: 

		ACEI Standards

		Unit Lesson Plans Rubric Items



		1.0, Development, Learning and Motivation

		Themes, timelines, assumptions, concept map, and unit objectives





		3.1, Integrating and applying knowledge for instruction

		Quality of lesson plans



		4.0, Assessment for instruction

		Assessment strategies



		2.3, Mathematics

		Mathematical content knowledge and processes



		3.3, Development of critical thinking and problem solving

		Mathematical modeling and problem solving 



		3.1, Integrating and applying knowledge for instruction

		Lessons connections



		3.2, Adaptation to diverse students

		Dealing with diverse learners



		3.5, Communication to foster collaboration

		Use of manipulatives & technology



		3.1, Integrating and applying knowledge for instruction

		Use of research







Brief Analysis of Data Findings  

As required for the revised report, we are providing one administration of this assessment, from Summer 2016.  Table 3a (below) provides the frequency and percentage of scores, as well as the mean and standard deviation.  Data indicates that all candidates scored at the acceptable or target level.  In fact, a majority of the candidates scored at the target level for many of the items, including on aspects related to the quality of lesson plans, assessment strategies, mathematical content knowledge and processes, mathematical modeling and problem solving, dealing with diverse learners, use of manipulative and technology, and use of research.  The high mean score and narrow standard deviation underscore that collectively this assessment demonstrates our candidates’ ability to plan instruction specific to a content area, including assessment strategies and differentiation.

Interpretation of Data

ACEI Standard 1.0: Data from this assessment demonstrates that our candidates are able to develop unit lesson plans that are developmentally at the appropriate level of the grade levels that they select.  They demonstrate that 89% of our candidates are able to construct learning opportunities that support students’ acquisition of content knowledge.  

ACEI Standard 3: Data from this assessment demonstrates that a majority of our candidates are able to demonstrate their ability to plan and implement instruction that integrates their knowledge of students, the curriculum and the curricular goals (standard 3.1).  Equally strong are our candidates’ abilities to adapt and create instructional opportunities for diverse students (standard 3.2).  Standard 3.3 was measured within the context of Mathematics in this assessment and is indicative of our candidates’ strength in using a variety of teaching strategies that encourage students’ problem solving abilities. This assessment also demonstrates that our candidates are able to use verbal and nonverbal communication effectively to foster inquiry amongst the students (standard 3.5).

ACEI Standard 4.0: 100% of the candidates in this administration demonstrated their abilities to plan and use formal and informal assessment strategies to strengthen their instruction and to promote continual development of all students.  

The faculty are pleased with these results but will continue to monitor candidates’ performance in unit lesson plans in this course and the corollary content methods courses in Reading/Language Arts, Science and Social Studies, in order to ensure that the ability to plan instruction is not esoteric to one methods course and that all courses collectively strengthen candidates’ abilities to plan instruction.




Table 3a. Frequency, percentage, mean and standard deviation scores of one administration of Unit Lesson Plans (n=9)* during 2015-2016.



		Item

		ACEI Standard

		Target (3)

		Acceptable (2)

		Unacceptable (1)

		Mean

		Standard Deviation



		Themes, timelines, assumptions, concept map, and unit objectives

		1.0, Development, Learning and Motivation

		8

(89%)

		1

(11%)

		0

(0%)

		2.89

		0.33



		Quality of Lesson Plans

		3.1, Integrating and applying knowledge for instruction

		9

(100%)

		0

(0%)

		0

(0%)

		3

		0



		Assessment Strategies

		4.0, Assessment for instruction

		9

(100%)

		0

(0%)

		0

(0%)

		3

		0



		Mathematical Content knowledge and processes

		2.3, Mathematics

		9

(100%)

		0

(0%)

		0

(0%)

		3

		0



		Mathematical modeling and problem solving 

		3.3, Development of critical thinking and problem solving

		9

(100%)

		0

(0%)

		0

(0%)

		3

		0



		Lessons Connections

		3.1, Integrating and applying knowledge for instruction

		8

(89%)

		1

(11%)

		0

(0%)

		2.89

		0.33



		Dealing with diverse learners

		3.2, Adaptation to diverse students

		9

(100%)

		0

(0%)

		0

(0%)

		3

		0



		Use of Manipulatives & Technology

		3.5, Communication to foster collaboration

		9

(100%)

		0

(0%)

		0

(0%)

		3

		0



		Use of research

		3.1, Integrating and applying knowledge for instruction

		9

(100%)

		0

(0%)

		0

(0%)

		3

		0



		Organization and presentation

		

		7

(78%)

		2

(22%)

		0

		2.77

		0.44







* n=9

The graduate elementary program is not a cohort group and the class size changes each term depending on who is ready to take the course.  Full-time graduate candidates typically take the course the summer after they are admitted whereas part-time candidates take it in any summer after admission. Hence, the n of 9 in EDU 532 in Summer 2016 varies from the n in other courses and other assessments in this report.






Attachment A: Unit Lesson Plans from EDU 532 (Issues/Trends: Math)



Each candidate must complete a unit plan, which could be used in their clinical experience. The plan requires overviews and outlines of at least 10 lessons, three of which must be full lesson plans using the Eastern student teaching lesson plan format. There will be one lesson plan in each grade band 1-2, 3-4, and 5-6. Because the candidates have to develop a unit that shows how mathematical contents are interconnected and extended across grade levels, they need to consider the skills and abilities of the students in a particular grade level before choosing and/or planning lessons.  Using the Connecticut and national professional discipline standards, candidates identify relevant standards as the basis for the objectives for each lesson. The lessons must include: 

· A particular content focus.  Candidates need to consider the skills and abilities of the students in a particular grade level before choosing and/or planning lessons. 

· All lessons must

· Use the Eastern Connecticut State University/Student teaching lesson format and must be aligned, appropriately documented.

· Establish the necessary prior knowledge and integrate a form of pre-assessment to determine the students’ prior knowledge and they need to learn.

· Have content learning objectives that support the standards.

· Have an alternative assessment. 

· Include relevant children’s literature and content area reading/writing strategies appropriate for each grade level and appropriate for the learning objectives.

· Include appropriate differentiated instruction for more able and less able students. 



Additionally, the unit lesson plans for EDU 532 must include:

· A concept map;

· A unifying theme and assumptions for the unit;

· A list of the resources, including technology;

· Statements of how the unit aligns with some of the state and national standards (CCSS &  NCTM);

· Citation and analysis of at least five sources/articles, including the CCSS and NCTM standards, related to the unit; 

· Objectives of the unit;

· Outlines/overviews of at least 10 lessons;

· Three fully developed lesson plans using Eastern’s lesson plan template (used during student teaching); 

· A tentative timeline, showing a possible sequence of unit topics and the amount of time allotted to each topic;

· An account of how and where this unit might fit with other mathematical content areas;

· An account of how this unit might fit with other subject areas;

· An outline of how instructional tools and mathematics-specific technology are integrated in the unit;

· A description of how the unit shows the importance of mathematics in everyday life and real-world contexts; 

· A description of how the unit will provide students with problem solving and modeling opportunity and enhance their problem solving skills;

· Ways of assessing students’ understanding of mathematics (both formative and summative). 



At least two of following mathematics topics from the CCSS should be covered in the unit:

· Operations and algebraic thinking (operations, whole numbers, integers, patterns)

· Number and Operations in Base Ten (place value whole numbers and decimals)

· Number and Operations-Fractions (fractions)

· The Number System (multi-digit numbers, fractions and rational)

· Expressions and Equations (expressions, equations, inequalities, algebraic equivalence etc.)

· Measurement and Data (length, time, liquid, money, perimeter, area, volume, and representing and interpreting data)

· Geometry (lines, angles, classification/properties of shapes both 2D and 3D, coordinates)

· Statistics and Probability (statistical variability and distributions) and Probability (games, concepts, rules, combinatorics etc.)

The design of a unit should be based on the principle that “the whole is more than the sum of its parts.”  That is to say a unit plan is more than a collection of lesson plans.  You are encouraged to work in small groups of 2-3 people to bounce off ideas.  However, you have to submit your own individual unit. The unit plan will be evaluated based on the attached rubric.  



Unit Lesson Plans Rubric (including items that are specific to EDU 532)

		Items

		Target (3)

		Acceptable (2)

		Unacceptable (1)



		Themes, timelines, assumptions,  concept map, and unit objectives

ACEI, 2007, 1.0

		The unit contains a clear description of unified theme, the grade level, topic, a tentative timeline, entry-level characteristics, features, resources to be used, concept map, and objectives that are clear and adequate.  

		The unit contains a clear description of unified theme, the grade level, topic, a tentative timeline, entry-level characteristics, features, resources to be used, concept map, and objectives, some of which may not be clear or adequate.  

		The unit lacks a clear description of unified theme, the grade level, topic, a tentative timeline, entry-level characteristics, features, resources to be used, and objectives, many of which are not clear or adequate.



		Quality of lesson plans 

ACEI, 2007, 3.1

		The lesson plans include all the components: topics, grade level, connection to the standards, objectives, procedures, assessment strategies, and differentiation and accommodation plan. The lesson plans focus on student engagement and mathematical understanding. 

		The lesson plans include at least six components: topics, grade level, connection to the standards, objectives, procedures, assessment strategies, and differentiation and accommodation plan. The lesson plans focus on student mathematical understanding. 

		The lessons miss two or more components or do not focus on student mathematical understanding. 







		
Assessment strategies

ACEI, 2007, 4.0

		The unit contains sufficient number of assessment strategies (both formative and summative) and some sample quizzes, exams, projects, and alternative assessment techniques. Each assessment includes a rubric or grading criteria.

The unit demonstrates that the candidate has a thorough knowledge of assessments used by some of the leading assessment organizations in the state and the nation (e.g. SBAC and NAEP). 

		The unit contains adequate number of assessment strategies (both formative and summative) and some sample quizzes, exams, projects, and alternative assessment techniques. Some assessments include rubric or grading criteria.

The unit demonstrates that the candidate has knowledge of assessments used by some of the leading assessment organizations (e.g. SBAC and NAEP).

		The unit does not contain adequate number of assessment strategies or no rubric or grading criteria is provided.



The unit does not demonstrate that the candidate has knowledge of assessments used by some of the leading assessment organizations (e.g. SBAC and NAEP).



		Mathematical content knowledge and processes

ACEI, 2007, 2.3

		Shows understanding of content, by providing appropriate examples from at least two CCSS content areas mentioned above, (e.g. operations and algebraic thinking, measurement/data).  The unit is fully supported by specific mathematics concepts and questions.  Errors are not made.  

Also demonstrates full understanding of mathematical practices described in the CCSS.

		Shows understanding of content, by providing appropriate examples from at least two CCSS content areas mentioned above (e.g. operations and algebraic thinking, measurement/data).  The unit is supported by specific math concepts and questions.  Errors are rarely made.  

Also demonstrates understanding of mathematical practices described in the CCSS.

		Lacks understanding of mathematical content.  Examples are not provided or they lack comprehension.  Errors are made.

Does not demonstrate understanding of mathematical practices described in the CCSS.





		Mathematical modeling and problem solving 

ACEI, 2007, 3.3

		There is at least one problem in the unit plan which provides a solid mathematical problem (based on modeling), at least two ways of solving it, and an excellent description of how the problem can be used to teach elementary school mathematics.

		There is at least one problem in the unit plan which provides a mathematical problem (based on modeling), at least one way of solving it, and a description of how the problem can be used to teach elementary school mathematics.

		The problem selected is not based on mathematical modeling or the description of using it at the elementary level is unclear. 



		Lessons connection

ACEI, 2007, 3.1

		Fully demonstrates how the lessons in the unit are interconnected and how the unit is connected to other content areas, everyday life, and the real-world.  

		Demonstrates how the lessons in the unit are interconnected and how the unit is connected to other content areas, everyday life, and the real-world.  

		Does not demonstrate how the lessons in the unit are interconnected or how the unit is connected to other content areas.  



		Dealing with diverse learners

ACEI, 2007, 3.2

		The unit provides a clear description of how it can be extended to serve high or low ability students.  Some activities are modified for this purpose.  Students' special needs are clearly identified. Uses technology as a tool for modification.

		The unit provides a reasonably adequate description of how it can be extended to serve high or low ability students.  Some activities are modified for this purpose.  Students' special needs are identified. Uses technology as a tool for modification.

		No clear description of how the unit can be extended to serve high or low ability students.  Students' special needs are not identified. Does not use technology as a tool for modification.



		Use of Manipulatives & Technology

ACEI, 2007, 3.5

		Thoroughly describes how instructional tools such as manipulative and physical models, virtual manipulatives, and mathematics- specific technology such as calculators, spreadsheets, and interactive software packages (e.g. Geogebra) enhance the teaching of mathematics content in this unit. 

		Describes how instructional tools such as manipulative and physical models, virtual manipulatives, and mathematics- specific technology such as calculators, spreadsheets, and interactive software packages enhance the teaching of mathematics content in this unit.

		Does not describe how instructional tools enhance the teaching of mathematics content in this unit.



		Use of Research

ACEI, 2007, 3.1

		Shows appropriate citation and analysis of research (including ones from professional mathematics education organizations such as the NCTM’s print, digital, and virtual resources/collections) related to the unit that leads students in rich mathematical learning experiences.

		Shows appropriate citation and analysis of research (including ones from professional mathematics education organizations such as the NCTM’s print, digital, and virtual resources/collections) related to the unit that leads students in mathematical learning experiences.

		Does not show appropriate citation and analysis of research related to the unit that leads students in mathematical learning experiences.



		Organization and Presentation

		The unit plan is well organized and is free of spelling and grammatical errors.

		The unit plan is organized. It may have some minor spelling and grammatical errors.

		The unit plan is not organized or has many spelling or grammatical errors.





Note: Incomprehensible and missing responses will result in a score of 0. 




Attachment B: Eastern Lesson Plan Template



Lesson Plan Format  

 

Teacher ________________________ Grade Level______ Date of lesson_______________  

Content Standards: Identify one or two primary local, state or national curricular standards this lesson is designed to help students attain. How will the learning tasks lead students to attain the identified standards?  

Learner Background: Describe the students’ prior knowledge, misconceptions to be addressed or skill related to the learning objective(s) and the content of this lesson, using data from pre-assessment as appropriate. How did the students’ previous performance or prior knowledge in this content area or skill impact your planning for this lesson?  

 

Student Learning Objective(s): Identify specific and measurable learning objectives for this lesson (i.e. what you expect students to learn).  

 

Assessment: How will you ask students to demonstrate mastery of the student learning objective(s)? Attach a copy of any assessment materials you will use, along with assessment criteria. Assessments should be included where appropriate within the learning activities (learning cycle format) below. 

 

Materials/Resources: List the materials you will use in each learning activity including any technological resources including web sites, children’s literature, and community resources.  

 

Learning Activities: Identify the instructional grouping (whole class, small groups, pairs, individuals) you will use in each phase of instruction.  

Initiation/Exploration: Briefly describe how to engage the students for learning in the lesson. (Set expectations for learning; articulate to learners what they will be doing and learning in this lesson, how they will demonstrate learning, and why this is important)  

Lesson Development/Concept Introduction or Invention: Describe how the lesson is developed, how practice is guided or modeled, and how students will be engaged in the learning activities in order to gain the key knowledge and skills identified in the student learning objective(s).  Include concepts to be covered in enough detail for a determination to be made about the accuracy of the content included.  

Expansion/Closure: Briefly describe the expansion activities and how your students will understand the purpose of the lesson in your closure. (Interact with learners to elicit evidence of student understanding of purpose(s) for learning and mastery of objectives)  

 

Individuals Needing Differentiated Instruction: Describe strategies to differentiate instruction of students with learning differences. These students may be special or general education students and need not be the same students for each lesson. Students may represent a range of ability and/or achievement levels, including students with IEPs, gifted and talented students, struggling learners, and English language learners.  

 

Note: Differentiated instruction may not be necessary in every lesson. However, over the course of a unit, it is expected that the teacher will demonstrate the ability to differentiate instruction in order to meet the needs of students with learning differences.  

 

		Which students do you anticipate may struggle with the content/learning objectives of this lesson?  



		Evidence that the student needs differentiated instruction  

		How will you differentiate instruction in this lesson to support student learning?  



		 

		 



		Which students will need opportunities for enrichment/higher level of challenge?  



		Evidence that the student needs differentiated instruction  

		How will you differentiate instruction in this lesson to support student learning?  
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ASSESSMENT # 4: Assessment of Student Teaching 



Graduate Student Teaching Evaluation

Description of the assessment

All candidates in the graduate elementary certification program must complete a full-day, fourteen-week student teaching in an elementary grade (K-6); after September 2016, Connecticut Elementary will be from 1-6. They are assigned with a TEAM (Teacher Education and Mentoring, Connecticut’s teacher induction program) trained cooperating teacher.  During student teaching, candidates are visited by a university supervisor in their discipline at least once every two weeks.  The supervisor utilizes a constructivist supervisory model developed by the Education Unit faculty.  

In 2005 the Connecticut State Department of Education piloted a student teaching evaluation rubric and scoring guide for student teaching to be used state-wide. Eastern uses an adapted version of this instrument. This evaluation is included in Attachment A (below) and shows the Target/Acceptable/Unacceptable descriptors within the four major categories: Planning, Instructing, Assessing, and Professional Responsibility. Using the rubric, the University Supervisor, the Cooperating Teacher and the Student Teacher complete a summary scoring sheet for mid-term and final ratings. The scores: Highly Proficient (4), Proficient (3), Developing Proficiency (2) and Unacceptable (1).    While student teachers may receive scores in the Unacceptable (1) category at mid-term, they cannot have an Unacceptable score in any category for the final evaluation to pass student teaching.  Each person in the triad completes the evaluation individually, then the three meet to review their data. The Cooperating Teacher and the University Supervisor make the final decision on the score for each descriptor on the evaluation summary sheet.  This evaluation, signed by all three parties, becomes the permanent record of the candidate’s student teaching performance.  Once all other requirements are fulfilled, state licensure follows student teaching.

As shown in Attachment A, there are 30 items in the rubric. Items are related to planning, instructing and assessing of student learning, are evaluated based on a 4-point scale (Highly Proficient-4, Proficient-3, Developing Proficiency-2 or Not Proficient-1). At the end of student teaching, both the university supervisor and cooperating teacher rate a candidate’s performance by utilizing the rubric. The candidate is also given an opportunity to self-evaluate their performance. The university supervisor and cooperating teacher, by consensus, determine the candidate’s final score in each item of the rubric. The student teaching rubric was evaluated for its reliability and validity prior to its implementation. The rubric was found to be highly reliable (Cronbach’s Alpha=0.898) and there was no statistically significant difference among the mean scores of the university supervisors, cooperating teachers, and candidates [F(2, 42) = 0.099, p<0.906].   



At the end of each semester, a student teaching orientation is held and students are shown the electronic handbook and shown how to access the online form. Until Spring 2015, Select Survey is used to collect the data electronically. Beginning in Spring 2015, the Student Teaching Evaluation will go live on TK20. 





Alignment with ACEI Standards

This assessment measures performance on the following ACEI standards: 

		ACEI Standards

		Student Teaching Evaluation Rubric Items

(Numerals at the beginning of each item relate to the specific Connecticut Common Core of Teaching domain)



		1.0, Development, Learning and Motivation

		2.1. Creating a class climate that is responsive to and respectful of the learning needs of students with diverse backgrounds, interests and performance levels. ACEI 1



		2.0 Curriculum

		3.1. [Demonstrating appropriate discipline-specific knowledge and skills to promote student conceptual understanding] and determining students’ prior knowledge to ensure that content instruction is at an appropriate level of challenge and differentiated to meet their learning needs. ACEI 2.1, 2.2, 2.3, 2.4, 2.5, 2.6, 2.7

3.9. Including strategies for teaching and supporting content area literacy skills, and when appropriate, numeracy skills [across the curriculum]. [It also includes 1.1, 1.5, & 1.6] L & Literacy  N-Numeracy  ACEI 2.1, 2.3



		3.1 Integrating and applying knowledge for instruction

		2.5. Maximizing the amount of time spent on learning by effectively managing routines and transitions. ACEI 3.1

PTC: 3B, 3C PDK: 2.1, 2.2 



		3.2, Adaptation to diverse students

		2.3. Providing explicit instruction about social skills to develop students’ social competence and responsible and ethical behavior by using a continuum of proactive strategies that may be individualized to student needs. ACEI 3.2

 3.2. Developing and organizing coherent, [interdisciplinary], and relevant units, lessons and learning tasks that build on students’ prior knowledge, skills and interests and engage students in the work of the discipline [including discourse and/or inquiry-based learning]. [It also includes 3.6 & 3.8.] ACEI 3.2

4.5. Using differentiated instruction and supplemental intervention to support students with learning difficulties, disabilities and/or particular gifts and talents. Note: Differentiated instruction applies to all students (tier one) and supplemental instruction applies to students in tiers two and three. ACEI 3.2

4.6. Monitoring student learning and adjusting teaching during instruction in response to student performance and engagement in learning tasks. ACEI 3.2



		3.3, Development of critical thinking and problem solving

		4.3. Leading students to construct meaning through the use of active learning strategies such as purposeful discourse and/or inquiry-based learning. ACEI 3.3



		3.4 Active engagement in learning

		2.4. Fostering appropriate standards of behavior that support a productive learning environment for all students.  ACEI 3.4

2.2. Promoting engagement in and shared responsibility for the learning process including encouraging opportunities for students to initiate their own questions and inquiry. ACEI 3.4

4.1. Using a variety of evidence-based instructional strategies to enable students to apply and construct new learning. ACEI 3.4

4.4. Varying the student and teacher roles in ways that develop independence and interdependence of learners with the gradual release of responsibility to students. ACEI 3.4



		3.5, Communication to foster collaboration

		4.2. Using technological and digital resources [in a professional and ethical manner] strategically to support learning. ACEI 3.5



		4.0 Assessment for instruction

		3.4. Selecting appropriate assessment strategies to monitor ongoing student progress. ACEI 4

3.7. Designing or selecting academic/ behavioral interventions [and strategies] through differentiated, supplemental, specialized instruction for students who do not respond to primary instruction alone [individually or in groups]. [It also includes 3.5] ACEI 4

4.7. Providing meaningful, appropriate and specific feedback to students during instruction to improve their performance. ACEI 4

5.1 & 5.2. [Understanding the different purposes and types and of assessment and ] Using and/or designing a variety of formative and summative assessments and criteria that directly align with the learning objectives and value the diversity of ways in which students learn. ACEI 4

5.3. Using a comprehensive set of data that provides depth and breadth of understanding of student achievement at a particular point in time and over time. ACEI 4

5.5. Providing students with assessment criteria and individualized, descriptive feedback to help them improve their performance and assume responsibility for their learning. ACEI 4

5.8. Using academic, behavioral and health data to select and/or design interventions, and assist in the development of individualized educational programs for students with disabilities. ACEI 4



		5.1 Professional growth, reflection and evaluation

		5.4. Collaborating with colleagues to review and interpret assessment data to monitor and adjust instruction to ensure students’ progress. ACEI 5.1

5.6. Supporting students’ progress by communicating academic and behavioral performance expectations and results with students, their families and other educators.  ACEI 5.1

6.1 &amp; 6.2 Continually engaging in reflection, self-evaluation and professional development [formal and/or informal] to enhance their understandings of content, pedagogical skills, resources and the impact of their actions on student learning. ACEI 5.1

6.3 &amp; 6.4 Collaborating with colleagues and administrators to examine student learning data, instructional strategies, and curricula [to support student learning and positive school climate]. ACEI 5.1

6.5 & 6.10 Collaborating with colleagues, administrators, families, and special services staff [to develop individualized student success plans (e.g. attending PPT and SRBI Data Team)] and to monitor the impact of instructional or behavioral support and interventions. ACEI 5.1

6.11 Conducting themselves as professionals in accordance with the Connecticut’s Code of Professional Responsibility for Educators. ACEI 5.1



		5.2 Collaboration with families, colleagues and community agencies

		6.6 Proactively communicating in culturally respectful and sensitive ways with families [including the professional and ethical use of technology] in order to ensure their ongoing awareness of student progress and encourage opportunities to support their child’s learning [It also includes 1.4, 5.7 & 6.9] ACEI 5.2

6.7 Understanding the legal rights of students with disabilities and their families within the intervention, referral, and individualized education plan process. ACEI 5.2

6.8 & 5.7 Understanding how one’s race, gender and culture affect professional interactions with students, families and colleagues [including the students with special needs]. ACEI 5.2









Brief analysis of data

Our rubrics align well with the ACEI standards and put them into operational terms so that candidates know how to meet the rubric element. The alignment to specific ACEI standards is evidenced in the rubric.

 

Overall, our candidates perform well on the elements of the rubric. All candidates scored at the level of proficient (3) or higher, with mean scores ranging above 3 for all but 5 items.  Please see table 4a. The highest score, not surprisingly, correlates with ACEI 5.1: Conducting themselves as professionals. From the beginning of the program, candidates are expected to engage in reflection of their own work and on the work of others (e.g. reviewing lesson plans of others, reviewing curricula). 



Interpretation of Data

Given that the student teaching evaluation aligns well with all the ACEI standards (see above),  they provide evidence for our candidates’ satisfactorily addressing them.  



The overall lowest score of 3 (still proficient) was noted for the following 5 items: Promoting engagement in and shared responsibility (ACEI 3.4), Selecting appropriate assessment strategies (ACEI 4), Using technological and digital resources (ACEI 3.5), Using a comprehensive set of data (ACEI 4) and Supporting students’ progress by communicating….with students, their families…(ACEI 5.1).  Program faculty discussed these results at the August 2016 retreat, and made the following plans for Fall 2016.  First, program faculty will integrate assessment strategies and using data earlier in the program and into the content methods courses; second, technology as a teaching tool will be integrated more explicitly into methods courses and finally, plans were made with the Office of Clinical experiences to support our candidates to share student data with families.






Table 4a. Mean and range score of candidates in their student teaching evaluation during Spring 2016

All competencies are scored on a four-point scale, ranging from Not Proficient (1), Limited Proficiency (2), Proficient (3) and Highly Proficient (4)



		 Rubric Items aligned with ACEI, PTC and Conceptual Framework*

		N

		Minimum

		Maximum

		Mean



		2.1. Creating a class climate that is responsive to and respectful of the learning needs of students with diverse backgrounds, interests and performance levels. ACEI 1

PTC: 1A, 1B DIV: 5.1 

		4

		3

		4

		3.75



		2.2. Promoting engagement in and shared responsibility for the learning process including encouraging opportunities for students to initiate their own questions and inquiry. ACEI 3.4

PTC: 1B, 2G CNK: 1.1; PDK: 2.1, 2.3 

		4

		3

		3

		3.00



		2.3. Providing explicit instruction about social skills to develop students’ social competence and responsible and ethical behavior by using a continuum of proactive strategies that may be individualized to student needs. ACEI 3.2

 PTC: 3B, 3C PDK: 2.1, 2.2 

		4

		3

		4

		3.25



		2.4. Fostering appropriate standards of behavior that support a productive learning environment for all students.  ACEI 3.4

PTC: 3A, 3B, 3D PDK: 2.1, 2.2; DIV: 5.1 

		4

		3

		4

		3.75



		2.5. Maximizing the amount of time spent on learning by effectively managing routines and transitions. ACEI 3.1

PTC: 3D PDK: 2.2 

		4

		3

		4

		3.50



		3.1. [Demonstrating appropriate discipline-specific knowledge and skills to promote student conceptual understanding] and determining students’ prior knowledge to ensure that content instruction is at an appropriate level of challenge and differentiated to meet their learning needs. ACEI 2.1, 2.2, 2.3, 2.4, 2.5, 2.6, 2.7

CNK: 1.1; PDK: 2.1, 2.2, 2.3; INT: 3.1; 3.2 

		4

		3

		4

		3.75



		3.2. Developing and organizing coherent, [interdisciplinary], and relevant units, lessons and learning tasks that build on students’ prior knowledge, skills and interests and engage students in the work of the discipline [including discourse and/or inquiry-based learning]. [It also includes 3.6 & 3.8.] ACEI 3.1

PTC: 2G PDK: 2.1, 2.2, 2.3; INT: 3.1, 3.2

		4

		3

		4

		3.50



		3.4. Selecting appropriate assessment strategies to monitor ongoing student progress. ACEI 4

PTC: 4C PDK: 2.4; INT: 3.2 

		4

		3

		3

		3.00



		3.7. Designing or selecting academic/ behavioral interventions [and strategies] through differentiated, supplemental, specialized instruction for students who do not respond to primary instruction alone [individually or in groups]. [It also includes 3.5] ACEI 4

 PTC: 1A, 2C, 3A PDK: 2.2, 2.3; DIV: 5.1 

		4

		3

		4

		3.50



		3.9. Including strategies for teaching and supporting content area literacy skills, and when appropriate, numeracy skills [across the curriculum]. [It also includes 1.1, 1.5, & 1.6] L & Literacy  N-Numeracy  ACEI 2.1, 2.3

PTC: 2B CNK: 1.1, PDK: 2.1, 2.2; INT: 



		4

		4

		4

		4.00



		4.1. Using a variety of evidence-based instructional strategies to enable students to apply and construct new learning. ACEI 3.4

PTC: 2A PDK: 2.2, 2.4 

		4

		3

		4

		3.25



		4.2. Using technological and digital resources [in a professional and ethical manner] strategically to support learning. ACEI 3.5

 [It also includes 1.3, 1.4, &amp; 6.9] TTT: 4.1 

		4

		3

		3

		3.00



		4.3. Leading students to construct meaning through the use of active learning strategies such as purposeful discourse and/or inquiry-based learning. ACEI 3.3

PTC: 1B, 2G PDK: 2.1, 2.3 

		4

		3

		4

		3.75



		4.4. Varying the student and teacher roles in ways that develop independence and interdependence of learners with the gradual release of responsibility to students. ACEI 3.4

PDK: 2.1 



		4

		3

		4

		3.75



		4.5. Using differentiated instruction and supplemental intervention to support students with learning difficulties, disabilities and/or particular gifts and talents. Note: Differentiated instruction applies to all students (tier one) and supplemental instruction applies to students in tiers two and three. ACEI 3.2

PTC: 2A, 2F PDK: 2.3; DIV: 5.1 

		4

		3

		4

		3.50



		4.6. Monitoring student learning and adjusting teaching during instruction in response to student performance and engagement in learning tasks. ACEI 3.2

 PTC: 2D PDK: 2.4 

		4

		3

		4

		3.75



		4.7. Providing meaningful, appropriate and specific feedback to students during instruction to improve their performance. ACEI 4

PTC: 2E PDK: 2.4 

		4

		3

		4

		3.50



		5.1 & 5.2. [Understanding the different purposes and types and of assessment and ] Using and/or designing a variety of formative and summative assessments and criteria that directly align with the learning objectives and value the diversity of ways in which students learn. ACEI 4

PTC: 4A, 4B, 4C PDK: 2.4 



		4

		3

		4

		3.50



		5.3. Using a comprehensive set of data that provides depth and breadth of understanding of student achievement at a particular point in time and over time. ACEI 4

PDK: 2.4 



		4

		3

		3

		3.00



		5.4. Collaborating with colleagues to review and interpret assessment data to monitor and adjust instruction to ensure students’ progress. ACEI 5.1

PTC: 4D, 4E PDK: 2.4; PRF: 6.1 

		4

		3

		4

		3.75



		5.5. Providing students with assessment criteria and individualized, descriptive feedback to help them improve their performance and assume responsibility for their learning. ACEI 4

PTC: 2E, 4B PDK: 2.4 



		4

		3

		4

		3.50



		5.6. Supporting students’ progress by communicating academic and behavioral performance expectations and results with students, their families and other educators.  ACEI 5.1

PTC: 3B, 4D PDK: 2.4; PRF: 6.1 

		4

		3

		3

		3.00



		5.8. Using academic, behavioral and health data to select and/or design interventions, and assist in the development of individualized educational programs for students with disabilities. ACEI 4

PTC: 4C PDK: 2.4; DIV: 5.1 

		4

		2

		4

		3.25



		6.1 &amp; 6.2 Continually engaging in reflection, self-evaluation and professional development [formal and/or informal] to enhance their understandings of content, pedagogical skills, resources and the impact of their actions on student learning. ACEI 5.1

PTC: 5E  

		4

		3

		4

		3.75



		6.3 &amp; 6.4 Collaborating with colleagues and administrators to examine student learning data, instructional strategies, and curricula [to support student learning and positive school climate]. ACEI 5.1

PTC: 5B PRF: 6.1 

		4

		3

		4

		3.75



		6.5 & 6.10 Collaborating with colleagues, administrators, families, and special services staff [to develop individualized student success plans (e.g. attending PPT and SRBI Data Team)] and to monitor the impact of instructional or behavioral support and interventions. ACEI 5.1

PTC: 5A, 5B, 5C DIV: 5.1; PRF: 6.1 

		4

		2

		4

		3.25



		6.6 Proactively communicating in culturally respectful and sensitive ways with families [including the professional and ethical use of technology] in order to ensure their ongoing awareness of student progress and encourage opportunities to support their child’s learning [It also includes 1.4, 5.7 & 6.9] ACEI 5.2

PTC: 5D TTT: 4.1; DIV: 5.1; PRF: 6.1 



		4

		3

		4

		3.25



		6.7 Understanding the legal rights of students with disabilities and their families within the intervention, referral, and individualized education plan process. ACEI 5.2

PTC: 5A DIV: 5.1; PRF: 6.1 

		4

		3

		4

		3.50



		6.8 & 5.7 Understanding how one’s race, gender and culture affect professional interactions with students, families and colleagues [including the students with special needs]. ACEI 5.2

PTC: 5D DIV: 5.1; PRF: 6.1 

		4

		3

		4

		3.75



		6.11 Conducting themselves as professionals in accordance with the Connecticut’s Code of Professional Responsibility for Educators. ACEI 5.1

PTC: 5A-5E PRF: 6.1

		4

		4

		4

		4.00











*Notation about Standards used in the Student teaching evaluation:

CCT: Connecticut Common Core of Teaching Competencies.  All rubric items (such as 2.1) refer to a specific CCT

PTC: Preservice teacher competency (another teacher competency standard in Connecticut)

CNK, PDK, DI, INT, PRF, TTT: Refer to domains in Eastern’s Conceptual Framework

ACEI: ACEI standards
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Attachment A

Student Teaching Evaluation Rubric



Name of Student Teacher:___________________________	Evaluation Window:  	Beginning to Mid-term dates:_______________________

Institution______________________________					OR Mid-term to Final dates: _________________________



Evaluated by (check one & enter name) 	 Cooperating Teacher:___________or  Univ. Supervisor: ___________



Notation about Standards used in the Student teaching evaluation:

CCT: Connecticut Common Core of Teaching Competencies.  All rubric items (such as 2.1) refer to a specific CCT

PTC: Preservice teacher competency (another teacher competency standard in Connecticut)

CNK, PDK, DI, INT, PRF, TTT: Refer to domains in Eastern’s Conceptual Framework

ACEI: ACEI standards



		CCT Domain 1: Content and Essential Skills: 

Teachers understand and apply essential skills, central concepts and tools of inquiry in their subject matter or field by: 

Note: Competencies in Domain 1 are integrated in other CCT domains in this rubric. Also, competencies in this domain are thoroughly addressed in various coursework at Eastern. 



		CCT Domain 2: Classroom Environment, Student Engagement and Commitment to Learning

Teachers promote student engagement, independence and interdependence in learning by facilitating a positive learning community by:



		

		1

Not Proficient

		2

Limited Proficiency

		3

Proficient

		4

Highly Proficient



		2.1.  Creating a class climate that is responsive to and respectful of the learning needs of students with diverse backgrounds, interests and performance levels. 

 ACEI 1

 PTC: 1A, 1B

DIV: 5.1

Score:

 

 

		  Has low expectations for students based on poverty, background, disability, or racial, cultural or language differences. 

 Little indication that the teacher considers students’ backgrounds, interests and skill levels when selecting content and creating learning opportunities. 

  Does not address students in a respectful manner. 

		  Has inconsistent academic and/or behavioral expectations for some students based on poverty, background, disability, or racial, cultural or language differences. 

  Considers students’ backgrounds, interests and skill levels when selecting content and creating learning opportunities. 

  Treats all students with respect. 



		 Has high academic and behavioral expectations for all students regardless of poverty, background, disability, or racial, cultural or language differences. 

  Selects content and designs learning opportunities which build upon students’ diverse backgrounds, interests and skill levels. 

  Creates a classroom environment in which all students are treated with respect regardless of differences in backgrounds, interests and skill levels. 

		  Has consistently high academic and behavioral expectations for all students regardless of poverty, background, disability, or racial, cultural or language differences. 

  Selects content and designs learning opportunities which capitalize on students’ diverse backgrounds and interests to enrich the learning community.  

 Creates a classroom environment which supports students in becoming role models for treating others with respect. 



		2.2.  Promoting engagement in and shared responsibility for the learning process including encouraging opportunities for students to initiate their own questions and inquiry. 

 ACEI 3.4

PTC: 1B, 2G

CNK: 1.1; PDK: 2.1, 2.3

Score:



 

		  Directs most tasks and students have few opportunities to develop independence. 

  Some students are consistently not engaged in the learning activities and the candidate makes few attempts to re-engage students. 



		 Asks students to take responsibility for non-instructional tasks but are given limited responsibilities during instructional tasks.  

 Attempts to re-engage students who are off-task. 



		  Provides some strategies and opportunities to set and monitor their own learning or behavior goals. 

  Uses a variety of strategies and supports to consistently engage or re-engage students in learning activities. 



 

		  Students are involved in classroom decision making, encouraged to set personal goals and seek answers for their own questions/problems and inquiries.  

  Students monitor or evaluate their own learning process and progress. 

  Students support one another’s engagement in the learning process. 



		2.3.  Providing explicit instruction about social skills to develop students’ social competence and responsible and ethical behavior by using a continuum of proactive strategies that may be individualized to student needs.

ACEI 3.2

PTC: 3B, 3C

PDK: 2.1, 2.2

Score:

		  Provides limited modeling or explicit teaching to facilitate the acquisition of social skills. 



		  Teacher interactions with students and other adults model socially competent behavior.  

 Articulates classroom expectations for social skills and introduces some strategies to help students develop socially competent behavior. 

  Implements a limited range of strategies or interventions in response to student needs.

		 Provides explicit instruction and support of student mastery of appropriate social skills and ethical and responsible behavior.  

 Structures opportunities (planned and “teachable moments”) for  students to discuss, learn, practice and reinforce appropriate social skills. 

 Designs and implements targeted behavioral strategies or interventions in response to specific student needs and circumstances.

		 Incorporates explicit instruction, reinforcement and modeling of social skills and ethical and responsible behavior into daily practice and it is evident in teacher-student and student-student interactions. 

  Designs and implements strategies to support students’ independence in seeking to improve their own social, ethical and  responsible behavior.



		2.4.  Fostering appropriate standards of behavior that support a productive learning environment for all students.  

 ACEI 3.4

 PTC: 3A, 3B, 3D

PDK: 2.1, 2.2; DIV: 5.1



Score:



 

		 Limited or inconsistent communication of rules and expectations for behavior. 

 Student behavior interferes with instruction or others’ opportunity to learn. 

  Student behavior interferes with the emotional or physical safety of others. 

  Consequences may be inappropriate and/or inconsistently applied. 

		  Clearly communicates rules and expectations for behavior to students. 

  Promotes and reinforces positive behavior consistent with established expectations. 

 Consequences are appropriate and applied in a timely fashion. 



 

		  Considers students’ input to create and monitor rules and consequences across varied learning environments. 

  Facilitates students’ perseverance in demonstrating behavior consistent with established expectations. 

 Redirects student behavior when necessary and consistently enforces appropriate consequences. 

		  Student behavior is consistent with established rules/norms. 

  Students promote behavior that supports a productive learning environment. 





		2.5. Maximizing the amount of time spent on learning by effectively managing routines and transitions. 

ACEI 3.1

 PTC: 3D

PDK: 2.2



Score:



 

 

 

		  Instructional time is lost due to the lack of established routines.  

  Instructional time is lost because instructional arrangements have not been pre-determined or there are not clear directions to guide transitions.  

  All necessary instructional materials are not readily available. 

		  Routines have been established but may not be efficient. 

  Instructional arrangements are planned but some instructional time is lost because the teacher continually redirects students through transitions.  

  Materials are available but there are no established procedures for their access or use.    

		  Manages established routines and transitions to increase learning time but some students may require some assistance from the teacher. 

  Materials are organized and available and students know how to access them with minimal direction from the teacher.  



		  Manages established routines and transitions to maximize student learning time and promote student independence. 



  



		CCT Domain 3: Planning for Active Learning 

Teachers plan instruction in order to engage students in rigorous and relevant learning and to promote their curiosity about the world at large by:



		3.1. [Demonstrating appropriate discipline-specific knowledge and skills to promote student conceptual understanding] and determining students’ prior knowledge to ensure that content instruction is at an appropriate level of challenge and differentiated to meet their learning needs. [It also includes 1.2 and 3.3]

ACEI 2.1, 2.2, 2.3, 2.4, 2.5, 2.6, 2.7

CNK: 1.1; PDK: 2.1, 2.2, 2.3; INT: 3.1; 3.2

Score:

		  Does not demonstrate appropriate discipline-specific knowledge and skills to promote student conceptual understanding.

  Uses general understanding of the content, not data about the students’ learning needs, to plan instruction. 

  Instructional plans are generally not differentiated and/or not at an appropriate level of challenge. 



 

		  Demonstrates limited discipline-specific knowledge and skills to promote student conceptual understanding.

  Uses general understanding of students’ prior content knowledge and skills to plan instruction. 

   Instructional plans include some differentiation but may not ensure that instruction is at an appropriate level of challenge for all students. 

		  Demonstrates discipline-specific knowledge and skills to promote student conceptual understanding.

  Uses multiple sources of data about students’ prior knowledge, skills and understanding of concepts to plan instruction. 

  Instructional plans incorporate strategies for differentiation but may not ensure an appropriate level of challenge for all students. 



 

 

		 Demonstrates in-depth discipline-specific knowledge and skills to promote student conceptual understanding.

  Analyzes student performance data to determine individual learning needs and plan instruction. 

  Instructional plans incorporate a variety of strategies that appropriately challenge all students, including differentiation of lesson content, process for developing understanding and/or products to exhibit student learning. 








		3.2.  Developing and organizing coherent, [interdisciplinary], and relevant units, lessons and learning tasks that build on students’ prior knowledge, skills and interests and engage students in the work of the discipline [including discourse and/or inquiry-based learning]. [It also includes 3.6 & 3.8.]

 ACEI 3.1



PTC: 2G

PDK: 2.1, 2.2, 2.3; INT: 3.1, 3.2



Score:



		  Develops discrete lessons and activities related to specific skills in the curriculum.  

 Students’ prior knowledge, skills and interests are ignored.



 

		  Develops a sequence of lessons and activities that are based on curriculum and build upon students’ prior knowledge, skills and interests. 



 

		  Develops and organizes lessons and units of instruction that at times incorporate higher level learning of content skills or concepts to actively engage students to think critically, creatively and solve problems by: 

-  using strategic questions for discourse or inquiry based learning; 

-  anticipating and teaching to content misconceptions; 

-  making real world, career, or global connections with the content; or 

-  making interdisciplinary connections. 

		 Develops and organizes lessons and units of instruction that appropriately challenge students, promote their independence and interdependence and that consistently incorporate higher level learning of content skills or concepts to actively engage students to think critically, creatively and solve problems by: 

-  using strategic questions for discourse or inquiry-based learning; 

-  anticipating and teaching to content misconceptions; 

-  making real world, career, or global connections with the content; or 

-  making interdisciplinary connections. 



		3.4.  Selecting appropriate assessment strategies to monitor ongoing student progress. 

 ACEI 4

 PTC: 4C

PDK: 2.4; INT: 3.2



Score:





 

		 Selects single measure assessments that may or may not measure criteria and outcomes of the unit related to learning goals. 



		  Selects formative and summative assessments that are aligned to curriculum and content standards to monitor student progress. 

 Plans to provide students with information about their current progress, including general strengths and areas of need. 

 Plans include sharing assessment criteria with students. 

		  Designs or selects a variety of assessment tools and strategies aligned to curriculum and content standards to monitor and evaluate students’ learning. 

  Plans strategies to engage students in using assessment criteria to assess their own work.   



		 Designs or selects a variety of assessment tools and strategies appropriate to individual students’ needs to monitor and evaluate learning. 

  Plans strategies to engage students in using assessment criteria to reflect upon and assess their own progress over time. 





		3.7.  Designing or selecting academic/ behavioral interventions [and strategies] through differentiated, supplemental, specialized instruction for students who do not respond to primary instruction alone [individually or in groups]. [It also includes 3.5]

ACEI 4



PTC: 1A, 2C, 3A

PDK: 2.2, 2.3; DIV: 5.1

Score:

		  Identifies academic or behavioral concerns without a defined plan of intervention. 



		 Prepares to address targeted academic or behavioral concerns. 

 Plans to document anticipated  responses to strategy/use of materials. 



 

		 Selects or designs supplemental or specialized instructional or behavioral interventions. 

 Discusses data with colleagues to inform planning for interventions.   



		  Selects or designs supplemental or specialized instructional or behavioral interventions and strategies to meet students’ diverse needs. 

  Discusses multiple sources of data with colleagues to determine continued use of intervention plan or need for alternative interventions.  





		3.9.  Including strategies for teaching and supporting content area literacy skills, and when appropriate, numeracy skills [across the curriculum]. [It also includes 1.1, 1.5, & 1.6]

ACEI 2.1, 2.3



 L – Literacy 

N-Numeracy 

 

PTC: 2B

CNK: 1.1, PDK: 2.1, 2.2; INT: 3.1, 3.2



Score:



  

		  Limited planning for teaching content area literacy or numeracy skills.  



 

 

		  (L) Plans to include use of strategies and materials that focus on either:  

-  literal comprehension of content, or  

-  process and structure of writing/ communicating ideas. 

  (N) Plans to include use of strategies and materials that focus on representing and/or solving mathematical problems within the content area. 



 

		 (L) Plans to include use of some strategies and materials (including multimodal, multimedia and interdisciplinary) to build students’ ability to understand, make meaningful connections to and/or communicate about content-related text.   

  (N) Plans to include use of some strategies, materials and resources (including multimodal, multimedia and interdisciplinary) to build students’ ability to represent, interpret and analyze data and/or to solve mathematical problems. 



 

		  (L) Plans to include use of a variety of strategies, materials and resources to build students’ ability to interpret, synthesize, and respond to content-related text.   

  (N) Plans to include use of a variety of resources to build students’ ability to represent, interpret and analyze data and/or to solve mathematical problems. 

 (L &N) Plans to include use of resources to support students’ understanding of concepts and application of learning to help them to make connections within and among content areas and help them to understand the importance of literacy and numeracy in the world around them. 



		CCT Domain 4: Instruction for Active Learning 

Teachers implement instruction in order to engage students in rigorous and relevant learning and to promote their curiosity about the world at large by:



		 4.1.  Using a variety of evidence-based instructional strategies to enable students to apply and construct new learning. 

ACEI 3.4

PTC: 2A

PDK: 2.2, 2.4

Score:



		  Teaches content of the general curriculum with limited consideration of student learning needs.  

 Instruction engages students primarily in learning lower level skills. 



 

		  Uses strategies that are based on general knowledge or data about student learning. 

 Instruction engages students primarily in learning and applying lower level skills, with few opportunities for analyzing, evaluating or creating new learning. 

		  Uses instructional strategies that are explicit, varied, and scaffold instruction based on specific data about student learning. 

 Instruction engages students in applying, analyzing, and evaluating their learning with opportunities to create new learning. 

		  Uses instructional strategies that are explicit, varied, and scaffold instruction; are based on specific data about student learning, and consistently lead students to generalize critical-thinking and problem-solving strategies to new or different content, applications or contexts. 



		4.2.  Using technological and digital resources [in a professional and ethical manner] strategically to support learning. [It also includes 1.3, 1.4, & 6.9]  

ACEI 3.5

TTT: 4.1

 

 Score:



 

 

		  Uses technology primarily as a teacher tool (create worksheets, record student grades, visual presentation of content, etc.) 



		 Promotes use of technological or digital resources to help students access, organize and present information. 

 Acknowledges the importance of being a critical consumer of information accessed through a variety of media formats. 



 

		 Models strategic use of technological or digital resources to help students analyze, interpret and communicate information in order to demonstrate and apply learning. 

 Provides guidance for students to be critical consumers of information accessed through a variety of media formats. 



		  Promotes use of technological and digital resources to encourage students to work collaboratively, and to engage them in problem-solving and critical thinking activities. 

 Requires evidence that students are critical consumers of information accessed through a variety of media formats. 

  Monitoring provides ongoing support  to help students analyze, interpret and communicate information to demonstrate and apply learning. 



		4.3.  Leading students to construct meaning through the use of active learning strategies such as purposeful discourse and/or inquiry-based learning. 

ACEI 3.3



PTC: 1B, 2G

PDK: 2.1, 2.3

Score:



		 Primarily provides information to students. 

 Uses questions and activities that focus on recall and comprehension of information. 



 

 



		 Uses instructional strategies that focus on having students develop skills. 



 

 Discussions are generally teacher directed and beginning to focus on more open ended questions. 



		 Uses instructional strategies that scaffold learning by focusing on a balance of lower level and higher level skills and concepts. 



  Engages students in active learning activities such as discourse or inquiry-based learning activities with teacher guidance.   

		 Uses instructional strategies that scaffold learning, promote curiosity about the content, and lead students to develop questions and explore solutions to problems. 

 Consistently facilitates students’ engagement in active learning strategies such as discourse or inquiry-based learning leading to student independence.  



		4.4. Varying the student and teacher roles in ways that develop independence and interdependence of learners with the gradual release of responsibility to students. 

ACEI 3.4

PDK: 2.1

Score:

		  Primarily directs students through learning activities. 

  Teacher takes responsibility for instructional and non-instructional tasks. 



 

		  Provides opportunities for questioning/clarification of content and to discuss concepts presented. 

  Provides opportunities for students to take responsibility for non-instructional tasks. 



		  Provides opportunities for students to collaborate with each other to discuss and apply skills and concepts presented. 

  Provides opportunities for students to take responsibility for some learning activities. 



		  Provides opportunities for students to work individually and collaboratively to analyze, question and/or develop new learning. 

  Provides opportunities for students to develop and facilitate individual and collaborative learning activities.



		 4.5.  Using differentiated instruction and supplemental intervention to support students with learning difficulties, disabilities and/or particular gifts and talents. 

  Note: Differentiated instruction applies to all students (tier one) and supplemental instruction applies to students in tiers two and three.   

ACEI 3.2

PTC: 2A, 2F

PDK: 2.3; DIV: 5.1

Score:      

		  Provides instruction predominantly in whole group arrangements.  Differentiation is limited to providing more time and/or lowering expectations for performance or achievement. 

 Supplemental intervention for students who need academic or behavioral support is provided solely by others. 



		  Provides instruction based on students’ general learning needs for support or enrichment.  Differentiation includes some varied learning tasks and/or instructional strategies such as extra help and re-teaching. 

 Occasionally provides supplemental intervention for students who need academic or behavioral supports, but intervention not provided in a systematic or routine manner. 

		  Provides instruction based on students’ general and individual learning needs for support and enrichment.  Differentiation includes the use of flexible grouping, targeted levels of assignments and/or modified content/materials.   

 Routinely provides supplemental intervention, based upon data related to student learning needs, is provided routinely for students who need academic or behavioral supports. 



		  Provides instruction based on students’ individual learning needs for support and enrichment.  Differentiation includes the use of flexible grouping, targeted levels of assignments and/or modified content/materials and addresses students’ interests, motivation and readiness.   

 Routinely provides supplemental intervention, based upon data related to student learning needs for students who need academic or behavioral supports, and is revised based upon student response. 



		 4.6.  Monitoring student learning and adjusting teaching during instruction in response to student performance and engagement in learning tasks. 

ACEI 3.2

PTC: 2D

PDK: 2.4

Score:

		  Monitoring focuses on task completion and/or student engagement (not student performance relative to the learning objective). 

 Few instructional adjustments are made. 



		  Monitoring focuses on whole class development of skills. 



 

 

 Instructional adjustments (during and between lessons) focus primarily on pacing and procedures. 



		  Monitoring focuses primarily on data relative to progress of groups of students. 

 Instructional adjustments (during and between lessons) of materials, explanations, teaching strategies or the addressing of student misconceptions. (during and between lessons) are based on group struggles or progress with content or skills. 

		  Monitoring focuses primarily on specific data relative to progress of individuals and groups of students. 

 Instructional adjustments (during and between lessons) include timely decisions about whether differentiation of instruction is needed for the whole group, small groups or individual students. 



		 4.7.  Providing meaningful, appropriate and specific feedback to students during instruction to improve their performance. 

ACEI 4

PTC: 2E

PDK: 2.4

Score:

		  Provides feedback to students about the quality of their work/performance that is general and may be inconsistent or inaccurate.  



		  Provides feedback to students about the quality of their work/performance that is consistent and accurate but often general. 



  

		  Provides feedback to students about the quality of their work/performance that is specific and accurate and reinforces effective practices and understanding. 



		  Provides feedback to students about the quality of their work/performance is specific and accurate, reinforces effective practices, leads to understanding, and challenges students to extend thinking. 



		CCT Domain 5: Assessment for Learning

Teachers use multiple measures to analyze student performance and to inform subsequent planning and instruction by:

 








		 5.1 & 5.2.  [Understanding the different purposes and types of assessment and ] Using and/or designing a variety of formative and summative assessments and criteria that directly align with the learning objectives and value the diversity of ways in which students learn. 

ACEI 4

PTC: 4A, 4B, 4C

PDK: 2.4

Score:



		  Does not demonstrate an understanding of the different purposes and types of assessment.

 Relies primarily on summative (final) assessments to report performance or assign grades. 

 Assessments do not provide students varied opportunities to demonstrate their learning in different ways. 



		 Demonstrates limited understanding of the different purposes and types of assessment.

  Uses ongoing and summative assessments to measure how students perform relative to daily learning or unit objectives that result in instruction that is either repeated or continued with minimal adjustment.  

 Assessments are occasionally varied to provide different ways for students to demonstrate their learning.   

		 Demonstrate a clear understanding of the different purposes and types of assessment.

  Uses formative and summative assessment data from pre- and post-assessments to inform subsequent planning and instruction to help students attain unit or curriculum standards. 

 Assessments provide different ways for students to demonstrate their learning. 



		  Demonstrates an in-depth understanding of the different purposes and types of assessment.

 Uses formative and summative assessments for pre- and post-assessment data to continuously inform, adjust and differentiate instruction for individual student needs and provide students an opportunity to learn from their performance. 

 Assessments are designed to provide students with alternative ways to demonstrate their learning. 





		 5.3. Using a comprehensive set of data that provides depth and breadth of understanding of student achievement at a particular point in time and over time. 

ACEI 4

PDK: 2.4

Score:



 

 

		  Assessments primarily measure recall of information.   

 Provides data on student growth, which is limited to summative assessment grades and task completion, without analysis about how to help improve student learning or behavior. 



		 Assessments measure knowledge and skills.  

 Provides written data on student growth, which includes general information and inferences about student achievement or struggles with course curriculum standards. 



 

		 Assessments measure knowledge, skills and some concepts. 

 Compiles data on student growth, based on multiple measures, which includes specific information and analysis about successes or struggles with course curriculum, literacy, or organizational or behavioral skills. 

 Identifies general instructional needs for additional focus, support or enrichment. 



		 Assessments continually measure knowledge, skills and critical concepts in the content area. 

 Compiles data on student growth, based on multiple measures which includes specific information and analysis about successes or struggles with course curriculum, literacy, or organizational, behavioral, social/emotional skills, with detailed evidence and examples of performances. 

 Analyzes data to inform design of specific intervention strategies, enrichment, departmental/grade level curriculum changes, or school-wide behavioral strategies to support growth of individual students and groups of students. 



		 5.4.  Collaborating with colleagues to review and interpret assessment data to monitor and adjust instruction to ensure students’ progress. 

ACEI 5.1

PTC: 4D, 4E

PDK: 2.4; PRF: 6.1

Score:

		 Meets with colleagues to review assessment data but does not use information to inform instruction. 



		  Meets with colleagues to review and interpret assessment data and uses data to plan instruction. 



		  Collaborates with colleagues to review and interpret assessment data in order to plan and adjust instruction and assessments to meet the needs of individuals and/or small groups.   



 

		  Pro-actively communicates student assessment data with team and/or colleagues and collaborates to improve grade level or departmental instructional or assessment strategies to meet school-wide as well as individual students’ needs. 



		 5.5.  Providing students with assessment criteria and individualized, descriptive feedback to help them improve their performance and assume responsibility for their learning. 

ACEI 4

PTC: 2E, 4B

PDK: 2.4



Score:



		  Assessment criteria are not clear and/or are communicated after the assessment. 

 Feedback is generally provided as numerical or letter grades. 



 

		  Criteria are communicated prior to an assignment or assessment but focus primarily on task completion (not learning outcomes) and/or student behaviors. 

 Feedback includes numerical or letter grades and some general comments about students’ weaknesses. 



		  Criteria are clearly communicated to students prior to an assignment or assessment and include rubrics or exemplars of student work. 

  Teacher assists students in assessing their own work and/or the work of their peers. 

  Feedback, in writing or orally, describes strengths and weaknesses in the student performance and includes suggestions for improvements.  



		  Criteria are clearly communicated to students prior to an assignment or assessment,  include rubrics or exemplars of student work, and involve students in developing the evaluation criteria or their own goals for achievement/progress. 

  Students evaluate their own work or the work of their peers. 

  Feedback, in writing or orally, describes strengths and weaknesses in the student performance and includes suggestions for improvements.     



		5.6.  Supporting students’ progress by communicating academic and behavioral performance expectations and results with students, their families and other educators.  

ACEI 5.1

PTC: 3B, 4D

PDK: 2.4; PRF: 6.1

Score:



		 Communicates results to students and families, mainly through grades, report cards and mandated parent/teacher conferences or when issues reach critical stage. 



		 Communicates expectations and results with students and families through grades, report cards and mandated parent/teacher conferences and when a student is experiencing difficulty with academics or behavior.  

 Occasionally consults other educators for possible strategies when the teacher’s academic or behavioral interventions for students are not successful. 

		 Regularly communicates expectations and performance results with students, families and/or other educators.   

 Proactively enlists the support of other educators and/or families to address specific academic or behavioral performance needs. 



		 Regularly communicates expectations and performance results and immediately addresses needs with student, families and/or other colleagues, providing detailed, in- depth information. 

 Proactively enlists the support of other educators and/or families in addressing academic or behavioral needs for support or enrichment and develop performance expectations.



		 5.8. Using academic, behavioral and health data to select and/or design interventions, and assist in the development of individualized educational programs for students with disabilities. 

ACEI 4

PTC: 4C

PDK: 2.4; DIV: 5.1

Score:



		  Use of academic, behavioral or health data is not considered on a regular basis or over time to develop intervention strategies for students who exhibit academic or behavioral needs.  

 If applicable, has limited participation in the development of individualized educational programs.  

		  Uses data from limited sources to develop intervention strategies.  



 If applicable, regularly assists team and contributes assessment data, academic and/or behavioral, in the development of individualized educational programs. 



		  Uses multiple sources of data to collaborate with grade level or content colleagues in the development of interventions to monitor progress. 



 If applicable, regularly assists team and contributes assessment data, academic and/or behavioral, in the development of individualized educational programs. 

		  Uses multiple sources of data and seeks support from specialists to monitor students progress and to design or refine interventions, including differentiated instruction.   



 If applicable, regularly assists team and contributes assessment data, academic and/or behavioral, in the development of individualized educational programs. 



		CCT Domain 6: Professional Responsibilities and Teacher Leadership 

Teachers maximize support for student learning by developing and demonstrating professionalism, collaboration with others, and leadership by:



		6.1 & 6.2 Continually engaging in reflection, self-evaluation and professional development [formal and/or informal] to enhance their understandings of content, pedagogical skills, resources and the impact of their actions on student learning.

ACEI 5.1

PTC: 5E

PRF: 6.1

Score:

		 Demonstrates a pattern of unprofessional behavior.  

  No evidence of continuous engagement and reflection 



		 Sometimes demonstrates an unprofessional behavior even though the behavior may not put students at immediate risk. 

  Engages in reflection, self-evaluation and professional development to enhance his/her understandings of content, pedagogical skills, and resources. 

		 Demonstrates a pattern of professional behavior.  

  Engages in reflection, self-evaluation and professional development to enhance his/her understandings of content, pedagogical skills, resources and the impact of his/her actions on student learning.



		 Demonstrates a consistent pattern of professional behavior.  

  Continuously engages in reflection, self-evaluation and professional development to enhance his/her understandings of content, pedagogical skills, resources and the impact of his/her actions on student learning.



		6.3 & 6.4 Collaborating with colleagues and administrators to examine student learning data, instructional strategies, and curricula [to support student learning and positive school climate]. 

ACEI 5.1

PTC: 5B

PRF: 6.1

Score:

		 Does not engage in dialogue with colleagues and administrators to examine student learning data, instructional strategies, and curricula to support student learning.



		 Engages sporadically in dialogue with colleagues and administrators to examine student learning data, instructional strategies, and curricula to support student learning.



		 Engages in regular dialogue with colleagues and administrators to examine student learning data, instructional strategies, and curricula to support student learning.



		 Continuously engages in dialogue with colleagues and administrators to examine student learning data, instructional strategies, and curricula to support student learning and positive school climate.

 



		6.5 & 6.10 Collaborating with colleagues, administrators, families, and special services staff [to develop individualized student success plans (e.g. attending PPT and SRBI Data Team)] and to monitor the impact of instructional or behavioral support and interventions.

ACEI 5.1

PTC: 5A, 5B, 5C

DIV: 5.1; PRF: 6.1

Score:

		 Does not attend the PPT or SRBI Data Team meetings.

 Does not collaborate with colleagues, administrators, families, and special services staff to develop individualized student success plans and to monitor the impact of instructional or behavioral support and interventions.





		 Attends at least one PPT and one SRBI Data Team meetings.

 Collaborates with colleagues to develop individualized student success plans and to monitor the impact of instructional or behavioral support and interventions.



		 Attends and actively participates in at least one PPT and one SRBI Data Team meetings

 Collaborates with colleagues, administrators, families, and special services staff to develop individualized student success plans and to monitor the impact of instructional or behavioral support and interventions.



		 Regularly attends and actively participates in the PPT and SRBI Data Team meetings.

 Continuously Collaborates with colleagues, administrators, families, and special services staff to develop individualized student success plans and to monitor the impact of instructional or behavioral support and interventions.



		6.6 Proactively communicating in culturally respectful and sensitive ways with families [including the professional and ethical use of technology] in order to ensure their ongoing awareness of student progress and encourage opportunities to support their child’s learning. [It also includes 1.4, 5.7 & 6.9]

ACEI 5.2

PTC: 5D

TTT: 4.1; DIV: 5.1; PRF: 6.1

		 Does not communicate in culturally respectful and sensitive ways with families.

 Does not use available communication technology in a professional and ethical manner.

		 Does not exhibit a pattern of culturally respectful and sensitive communication with families in order to ensure their ongoing awareness of student progress and encourage opportunities to support their child’s learning.

 Uses available communication technology periodically.

		 Exhibits a pattern of culturally respectful and sensitive communication with families in order to ensure their ongoing awareness of student progress and encourage opportunities to support their child’s learning.

 Uses available communication technology in a professional and ethical manner.

		 Exhibits a pattern of proactive culturally respectful and sensitive communication with families in order to ensure their ongoing awareness of student progress and encourage opportunities to support their child’s learning.

 Uses communication technology in a professional and ethical manner to support student learning and positive school climate.



		6.7 Understanding the legal rights of students with disabilities and their families within the intervention, referral, and individualized education plan process. 

ACEI 5.2

PTC: 5A

DIV: 5.1; PRF: 6.1

Score:

		 Does not demonstrate accurate understanding of the legal rights of students with disabilities or their families within the intervention, referral, and individualized education plan process.



		 Demonstrates limited understanding of the legal rights of students with disabilities and their families within the intervention, referral, and individualized education plan process.

		 Demonstrates a general understanding of the legal rights of students with disabilities and their families within the intervention, referral, and individualized education plan process.



		 Demonstrates consistent understanding of the legal rights of students with disabilities and their families within the intervention, referral, and individualized education plan process.





		6.8 & 5.7  Understanding how one’s race, gender and culture affect professional interactions with students, families and colleagues [including the students with special needs].

ACEI 5.2

PTC: 5D

DIV: 5.1; PRF: 6.1

Score:

		 Does not demonstrate  accurate understanding of how one’s race, gender and culture affect professional interactions with students, families and colleagues.



		 Demonstrates limited understanding of how one’s race, gender and culture affect professional interactions with students, families and colleagues.



		 Demonstrates general understanding of how one’s race, gender and culture affect professional interactions with students, families and colleagues.

 Demonstrates cultural sensitivity.

		 Demonstrates consistent understanding of how one’s race, gender and culture affect professional interactions with students, families and colleagues.

 Demonstrates cultural sensitivity and appreciation. 



		6.11 Conducting themselves as professionals in accordance with the Connecticut’s Code of Professional Responsibility for Educators.

ACEI 5.1

PTC: 5A-5E

PRF: 6.1

Score:

		 Does not conduct himself/herself as a professional in accordance with the Connecticut’s Code of Professional Responsibility for Educators.

		 Adequately conducts himself/herself as a professional in accordance with the Connecticut’s Code of Professional Responsibility for Educators.

		 Conducts himself/herself as a professional in accordance with the Connecticut’s Code of Professional Responsibility for Educators.

		 Consistently conducts himself/herself as a professional in accordance with the Connecticut’s Code of Professional Responsibility for Educators.









Overall Comments:













Note: This rubric has 30 indicators. In order to receive credit in student teaching, candidates must have no score of 1 and score of 3 or 4 in at least 10 of the 30 indicators. 



Adapted from the Connecticut State Department of Education Common Core of Teaching Foundational Skills and TEAM Modules

8-25-2011
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ASSESSMENT # 5: Assessment of candidate effect on student learning 

Graduate Student Teaching Impact Portfolio

Description of Assessment

During student teaching of our Graduate Elementary Education with Certification Program, candidates take a student teaching seminar EDU 565, Classroom Management and Assessment. During this course, the focus assessment is a 3-part student teaching impact portfolio that requires candidates to submit a Community Overview Section, Unit Plans for Literacy and Numeracy and Final Reflection.  The Community Overview Section includes assignments that describe the school’s community context, and the classroom’s community profile. Unit Plans for Literacy and Numeracy include pre and post assessments, presentation of this data using technology, 3 lesson plans, samples of student work, teacher feedback and final reflection.  See below for detailed instruction, the criteria for grading and the rubric/checklist to be used. 

Alignment of ACEI Standards to the Student teaching impact portfolio Sections

		ACEI Standards

		Student Teaching Impact Portfolio Section* 



		3.1,3.2,.3.3, 3.4

		I: Instructional Design



		2.1

		L II: Literacy



		2.3

		N II: Numeracy



		4.0

		III: Assessment



		5.1

		IV: Analyzing Teaching & Learning



		3.1, 3.2, 3.3

		V: Environment





*Each sub-section of each of these sections have been separately aligned to specific ACEI sub-standard.  Please see rubric below for more details. 

Brief Analysis of Data

As required for this report, we are presenting one administration of fresh data from Fall 2015, with only two graduate elementary candidates.  Please see table below with their scores.  Even though we only had 2 candidates, it is helpful to see which sections rated better than others.  Across both the candidates, reflecting and analyzing their teaching and the learning of the students was clearly a strength (both scored 3, target level).  Sections on Literacy and Numeracy also had a high mean score of 2.75.  In no section was the score less than acceptable.  

We do not have data from Spring 2016 since this assessment was replaced by a pilot administration of edTPA, at the request of the Connecticut State committee.




Interpretations of Data

Data from table below demonstrates the competency of our candidates. Alignment of the sections in the rubric to ACEI standards (see below) support interpreting these results as supportive evidence of meeting the standards and also help outline the strengths of our program. 

Program faculty conducted a gap analysis to determine other components that may be added to the Student Teaching Impact Portfolio to a) strengthen this assessment and b) to take advantage of this robust assessment to include and enhance other standards. Faculty identified ACEI standard 5.2, Collaboration with Families, Colleagues and Community Agencies as a potential inclusion.  Faculty collaboratively devised three components (listed below) that would be a natural extension of a student impact portfolio.  After three administrations and further review, faculty may choose to include them in this assessment.



1. Model Introductory Letter Home to Parents. (ACEI 5.2) Letter to parents, introducing themselves, identifying their professional goals and teaching styles.

2. Family Communication/Collaboration Plan. (ACEI 5.2) Communication journals with parents or other organized modes of weekly communication with the purpose of collaborating with families on their students’ education.

3. Homework policy (ACEI 5.2) Review school’s homework policy and develop creative exercises that extend the students’ thinking and includes families.

4. Final Reflection (ACEI 5.1) To be conducted after the Portfolio submission connecting the major concepts, principles, theories and research related to development of young children and adolescents and a forward reflection on their professional goals.

5. 


Table 5a. Fall 2015 Graduate Student teaching impact portfolio 

Scores N=2



		

		ACEI Standard*

		Graduate Candidate 1

		Graduate Candidate 2

		Average Scores



		Portfolio Sections

		

		Sub score

(Rubric Mean)

		Sub score

(Rubric Mean)

		Rubric Mean



		I: Instructional Design

		3.1, 3.2, 3.3, 3.4

		15/18    (2.5)

		17/18 (2.83)

		2.67



		L II: Literacy

		2.1

		10/12    (2.5)

		12/12 (3)

		2.75



		N II: Numeracy

		2.3

		11/12      (2.75)

		11/12 (2.75)

		2.75



		III: Assessment

		4.0

		12/15    (2.4)

		13/15 (2.6)

		2.5	



		IV: Analyzing Teaching & Learning

		5.1

		6/6        (3.0)

		6/6     (3.0)

		3.0



		V: Environment

		3.1, 3.2, 3.3

		10/12

(2.5)

		11/12 (2.75)

		2.62



		

		

		

		

		



		Total Score

		

		64/75

		70/75

		67



		Total Mean

		

		2.56

		2.8

		2.68



		Portfolio Pass Rate

		

		

		

		100%





* See rubric below for the alignment of standards for individual items within each portfolio section.








Attachment A: Guidelines, Instructions and Rubrics for 

Graduate Student Teaching Impact Portfolio

At Eastern Connecticut State University and in Connecticut, the fundamental elements of the Elementary Certification program are based on the Association for Childhood Education International (ACEI) Standards. At the same time in the State of Connecticut, beginning teachers are required to participate in a new teacher induction program known as TEAM (Teacher Education and Mentoring) program. In the endeavors of the Education Unit to prepare our teacher candidates to be effective educators and to successfully complete the TEAM program as novice educators, we aligned our Student Teaching Impact Portfolio for Elementary Teacher Candidates with both ACEI standards and the TEAM metrics.  Please see attachment A for a complete description of the assessment and its alignment to various standards and expectations.  

Development of Elementary Student Teaching Impact Portfolio

	The Elementary Student teaching impact portfolio has two sections.  All the documentation for your required teaching competencies will be included as part of one of these sections. These parts, described below, are:  

Part A:  Introduction and Learning Community

Part B:  Student Learning Gains through Teaching of Unit 

Part C:  Classroom Environment Narrative

Part A:  Introduction and Learning Community

In Part A of your portfolio, you will complete two tasks.  The first task is to provide demographic information regarding your students (Class Profile Form) and the second task is to describe different aspects of the learning community that you have developed in your classroom (Learning Community Overview). Here are the directions for the completion of these tasks:

· Complete the Portfolio Class Profile Form and include it as the first page of your portfolio.

· Write one commentary (2-3 pages each) presenting an overview of the learning community you have established and continue to develop in your classroom (Learning Community Overview).  You need to focus on the learning needs of your students and on establishing and creating collaborative relationships with families. 

Learning Community Overview: 

Describe the learning community including classroom demographics and culture. Briefly discuss the engagement strategies, and classroom management techniques used in your student teaching classroom. 



Part B: Student Learning Gains through Teaching of Unit

You are to develop two instructional units: one in literacy and one in numeracy. The literacy unit must include instruction in comprehension. For each unit complete the following tasks:

1. Identify the grade level standard(s).

2. Give students a pre-assessment before beginning a new unit and analyze the data to plan instruction.  Provide a copy of the assessment including student data.

3. Develop a unit of 2-3 lesson plans using the Eastern format. Standards must align with goal(s), objective(s), and assessment(s) and include copies of any handouts.  How the lesson is differentiated for learners MUST be included. 

4. Give a post-assessment on the unit. Provide a copy of the assessment with student data. Include at least 2 examples of student work with the feedback on those examples.

5. Include an analysis of class and pre and post-assessment data.

6. For your literacy unit select two students. One should be a student at-risk in reading who requires ongoing progress monitoring. For each of these students provide pre and post assessments that show actual feedback provided.

7. For your numeracy unit select two students. One should be a student in need of extra assistance in mathematics who requires ongoing progress monitoring. For each of these students provide pre and post assessments that show actual feedback provided.

8. Teach your lessons. Select one lesson from each unit (literacy and numeracy) and write a detailed analysis of the lesson. In your reflection (3 pages maximum), you must include the following: 

a) What did you expect students to learn during the lesson?

b) What did the assessment show that they learned?

c) What accommodations did you make for individual students?  Were they effective? Why or why not?

d) Based on this information, what changes and improvements will you make in these plans in the future.

Part C:  Classroom Environment Narrative

	In Part C of your portfolio, you will write a reflection of the classroom environment during your student teaching. You will be expected to reference at least three research-based books or papers dealing with classroom environment. You should address each of the following in this section:

a)  What research foundation did you use to create a class climate that is responsive to and respectful of the learning needs of students with diverse backgrounds, interests and performance levels?

b) How did you promote engagement in and shared responsibility for the learning process including encouraging opportunities for students to initiate their own questions and inquiry?

c) How did you provide explicit instruction about social skills to develop students’ social competence and responsible and ethical behavior by using a continuum of proactive strategies that may be individualized to student needs?

d) How did you foster appropriate standards of behavior that support a productive learning environment for all students?

e) How did you maximize the amount of time spent on learning by effectively managing routines and transitions?

Items to submit for your portfolio

1. Introduction and Learning Community

2. Your Literacy Unit plan with 

a. Individual lesson plans and handouts, if any.

b. Pre-assessment work of two of your students with your feedback.

c. Post-assessment work for the same two students with feedback. 

d. Your reflection and analysis of the data and instructional effectiveness (2-3 pages). You must use technology (create graphs/charts using Excel or similar program) to represent your data.

3. Your Numeracy Unit plan with 

a. Individual lesson plans and handouts, if any.

b. Pre-assessment work of two of your students with your feedback.

c. Post-assessment work for the same two students with feedback. 

d. Your reflection and analysis of the data and instructional effectiveness (2-3 pages).

4.  Classroom Environment Narrative





Evaluation of Teaching Portfolio will be based on the attached rubric (below).






Portfolio Class Profile Form





Please fill out this form and include it as the first page of your portfolio.



1. Grade level(s) in your portfolio class:  (Circle)  K	1	2	3	4	5	6  





2. Portfolio School Configuration: (Circle applicable choice)



  Elementary	Middle	





3. Portfolio Teaching Topic/Unit



Literacy Title: _________________________________          



Numeracy Title: _________________________________          





4. Number of Minutes Per Class:____________





5. Total number of students in class:__________

	# of boys___	# of girls___

	# of special education students___

	# of Limited English Proficiency SS___      



6. Primary texts or electronic resources used in portfolio unit, if applicable.  (Please provide title, author/publisher, and date of publication of all textbooks, website addresses from which unit content or materials were used.)

	__________________________________________________________________________________________________________________________________________________________________________________________________________________



7. Number of other adults in the room during portfolio instruction: Indicate all that apply. 



	___Paraprofessional  __Co-teacher  __Cooperating Teacher  __Other




Student teaching impact portfolio 

For Elementary Teacher Candidates



The portfolio is intended to present a snapshot of the Student Teaching Experience and its impact on elementary schools students. 



Checklist:

_____  1. Please submit your work on the TK-20 website

_____  2. Part A: Class Profile and Learning Environment commentary

			Community Overview Assignments are submitted on Blackboard

_____  3. Part B: Literacy unit.

		Lesson plans

		Pre/post assessments

		Student work

		Reflection

_____  4. Part B: Numeracy unit.

		Lesson plans

		Pre/post assessments

		Student work

		Reflection

_____ 5. Part C: Classroom Environment Narrative


Elementary Student Teaching Impact Portfolio Scoring Rubric



The Elementary Student teaching impact portfolio is based on a possible 78 points. If a student teacher candidate fails the portfolio, s/he will fail the Student Teaching Seminar. 

Since the Portfolio is based on a possible 78 points, a student must score at least 40 points to pass the portfolio. BUT, 

· If a category is missing, the portfolio will fail; 

· If a score of 1 is earned in more than two categories, the portfolio will fail.

Two faculty members will evaluate the student portfolio using the following scoring rubric.  They will discuss their ratings and negotiate a compromise score.  



Evaluation of the Full Portfolio

Based on the scores, the full portfolio will be assigned one of the following designations: 

Distinction (Score of 72-75)

Pass (Score of 46-71) but no scores of 0 or 1 in more than two indicators

Fail (Score below 46) or score of 0 or 1 in more than two indicators












Student Teaching Impact Portfolio Rubric

I. INSTRUCTIONAL DESIGN: How did the candidate design units in which the students built understanding and applied knowledge, skills and ideas?

· Candidates plan and implement instruction based on knowledge of students, learning theory, connections across the curriculum and curricular goals. 

· Candidates understand how elementary students differ in their development and approach to learning, and create instructional opportunities that are adapted to diverse students. 

· Candidates understand and use a variety of teaching strategies that encourage elementary students’ development of critical thinking and problem solving. 

· Candidates use their knowledge and understanding of individual and group motivation and behavior among students at the K-6 level to foster active engagement in learning, self-motivation, and positive social interaction and to create supportive learning environments. 



		ACEI Elementary Education Standards and/or Supporting Explanations

		Performance Continuum



		

		Unacceptable

1

		Acceptable 

2

		Target

3



		1. Candidates plan and implement instruction based on knowledge of learning theory, content standards, curriculum development and student development to plan instruction (ACEI 3.1). 

		The candidate designed activities to meet curricular objectives with little reference to knowledge about students.

		The candidate used the curriculum and general knowledge about student design activities and set expectations.

		The candidate used the curriculum and knowledge about standards, and individual student’s academic as well social needs to design activities and set expectations.



		2. Candidates select and create learning experiences that are appropriate and meaningful based upon principles of effective teaching).

		Learning was primarily structured through activities that focused on memorization and recall.

		Learning was structured through activities that were a combination of procedural and conceptual learning.

		 Learning was structured through sequenced activities that built on one another and focused on conceptual understanding and the learning needs of individual students. 



		3. Candidates understand and use a variety of teaching strategies and resources to encourage students’ active engagement in learning (ACEI 3.3).

		Strategies and materials determined the instructional sequence and primarily focused students on discrete skills and following directions. 



		Strategies focused students on task completion and materials included concrete models that were developmentally appropriate for the students. 

		Strategies and materials included multiple developmentally appropriate models.



		4. Candidates understand how elementary students differ in their development and approach to learning and create instructional opportunities that are adapted to diverse students (ACEI 3.2). 

		The class was treated homogeneously with all students working toward the same goal at the same pace through the same activities. No apparent instructional connections to class profile.

		The class was structured as a whole with some students supported with differentiation of process, product or content. Limited use of class profile information during the planning process.

		Instruction was structured in a way that accommodated student differences. Clear connections between class profile information and instructional choices.



		5. Candidates understand how to develop content specific knowledge, skills, and conceptual understanding based on district, state, or national standards; apply strategies that help students make cross-curricular connections; and clearly and accurately present content. 

(depending on lesson plan focus)

		Strategies did not support student attainment of applicable content standards nor help students make connections within and across lessons. Content presentation included multiple inaccuracies.





		Strategies generally supported student attainment of applicable content standards. Representations and explanations of the content or skill were qualitatively inconsistent and lead students to make only general connections within and across lessons. Content included minor inaccuracies.

		Strategies consistently supported student attainment of applicable content standards. Representations and explanations were varied, demonstrated command of the content, skills and concepts, and lead students to make connections within and across lessons. Presentation of content was consistently accurate.





		6. Candidates use their knowledge and understanding of individual and group motivation and behavior among students at the K-6 level to foster active engagement in learning, self-motivation, and positive social interaction and to create supportive learning environments (ACEI 3.4)

		No evidence of learning community described in Part A commentary.

		Some evidence of learning community described in Part A commentary.

		Clear evidence of learning community described in Part A commentary.







______  pts. out of 18


L. II. 	INSTRUCTIONAL IMPLEMENTATION LITERACY: In what ways did the candidate use instructional strategies and resources to create a learning environment in which all students were encouraged to develop concepts, skills and understandings in literacy? 

· Candidates know, understand, and use concepts from reading, language and child development, to teach reading, writing, speaking, viewing, listening, and thinking skills and to help students successfully apply their developing skills to many different situations, materials, and ideas. (Based on ACEI standard 2.1 Reading, Writing, and Oral Language).

· Candidates use their knowledge and understanding of effective verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the elementary classroom. (Based on ACEI standard 3.5 Communication to foster collaboration).



		ACEI Elementary Education Standards  or CCT Supporting Explanations

		Unacceptable

1

		Acceptable

2

		Target 

3



		1. Candidates use their knowledge and understanding of effective verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the elementary classroom 

		Reading strategies were presented as discrete skills with little or no technology used. Tasks primarily focused on the completion of exercises and often were not connected to authentic text. 

		Readings presented provided opportunities for students to build literal comprehension and make some connections to authentic text through inquiry or collaboration. Some appropriate technology was used to support the learning.

		Readings presented provided opportunities for students to build understanding, interpret, and think critically about authentic text through inquiry or collaboration. The lesson was technology- rich.



		2. Candidates provide instruction in the writing process and writing strategies so that their students can communicate their knowledge, ideas, understanding, insights, feelings, and experiences to others. They provide writing experiences in various genres, addressing various audiences and purposes. 

(ACEI 2.1)

		Writing instruction was presented as a set of discrete skills with emphasis on the mechanics and lacked connections to authentic learning. Or, written work is lacking more than one of the following: variety of genres, audiences, and purposes; or the written product is evaluated by others during the writing process; or students are monitored for strategy use.

		A. Evidence that students are taught that the writing process is recursive.

B. Must have at least two of the following:

 1.written work is lacking no more than one of the following:

  variety of genres, 

   audiences, and 

  purposes; 

or

 2. the written product is evaluated by others during the writing process;

or

 3. students are not monitored for strategy use. 

		Evidence that students are taught that the writing process is recursive and flexible Written work represents a variety of genres, audiences, and purposes. The written product is evaluated by student authors, their peers, and their teachers for editing and revision, including elaboration and addition of details. Students are also monitored for their use of strategies during the writing process.



		3. Candidates provide both instruction in and opportunities for elementary students to develop effective reading, writing, speaking, listening and thinking skills so that they can communicate their knowledge, ideas, understanding, insights, feelings, and experiences to others.  They help students develop their capacities to listen and provide many different speaking experiences enabling students to understand, consider, respond to, and discuss spoken materials (ACEI 2.1).

		There was little or no opportunity for students to present and support ideas. 

		There was some opportunity for students to present and support ideas.

		Students presented and were able to support their ideas and interacted in pairs, small groups and large group formats.





		4. Candidates teach self-regulating strategies so that their students can monitor their own learning.



		There was no indication of the teaching or use of self-regulating strategies to monitor or correct error patterns in reading, writing and oral language. 

		Self-regulating strategies were taught with little or no expectation or opportunity for student application to personal learning.

		Self-regulating strategies were taught with expectation and opportunity for students to monitor personal learning.





_____ out of 12




N. II. 	 INSTRUCTIONAL IMPLEMENTATION NUMERACY: In what ways did the candidate use instructional strategies and resources to create a learning environment in which all students were encouraged to develop concepts, skills and understandings in numeracy?

· Candidates know, understand, and use the major concepts and procedures that define number and operations, algebra, geometry, measurement, and data analysis and probability. In doing so they consistently engage problem solving, reasoning and proof, communication, connections, and representation. Based on ACEI standard 2.3 Mathematics).



		ACEI Elementary Education Standards and/or CCCT Supporting Explanations

		Unacceptable

1

		Acceptable

2

		Target 

3



		1. Candidates understand and teach elementary students to explore, conjecture, and reason logically using various methods of proof; to solve non-routine problems.

(ACEI 2.3)

		The candidate planned and implemented numeracy activities with little variation that emphasized memorizing terms, following rules and/or developing discrete skills.

		The candidate planned and implemented numeracy activities that provided some opportunities for development of problem solving strategies.

		The candidate planned and implemented numeracy activities that provided multiple opportunities for students to problem solve and explore solutions.



		2. Candidates understand, select and use appropriate problem solving tools, including mental arithmetic, pencil-and-paper computation, a variety of manipulative and visual materials, calculators, computers, electronic information resources, and a variety of other appropriate technologies to support the learning of mathematics. (ACEI 2.3)

		Resources including technology provided limited opportunities for students to develop mathematical understanding or present logical ideas.

		Resources including technology supported student learning and application of numeracy skills and logical thinking.

		Resources including technology supported students in solving problems, presenting logical ideas, and applying mathematical knowledge to novel situations. 



		3. Candidates understand and teach elementary students:  to communicate about and through mathematics by writing and orally using everyday language and mathematical language, including symbols;  to represent mathematical situations and relationships; and to connect ideas within mathematics and between mathematics and other intellectual activity. Candidates use major concepts and procedures that define number and operations, algebra, geometry, measurement, and data analysis and probability and consistently engage problem solving, reasoning and proof, communication, connections and representation (ACEI 2.3).

		The candidate primarily lectured or provided limited opportunities for students to grapple with mathematical ideas. Candidate  use of major concept, procedures and connections is limited.

		The candidate provided limited opportunities for students to answer questions and/or describe mathematical procedures. 

		The candidate provided multiple opportunities that challenged students to use various methods to solve mathematical problems, including but not limited to reasoning and proof, written and verbal communication, connections and representations.



		4. Candidate uses a variety of teaching strategies that encourage students’ development of critical thinking and problem solving.



		The candidate uses few teaching strategies that encourage students’ development of critical thinking and problem solving.

		The candidate uses a moderate variety of teaching strategies that encourage students’ development of critical thinking skills and problem solving.

		The candidate uses a variety of teaching strategies to encourage students’ development of critical thinking and problem solving skills.





								

_____out of 12




III. ASSESSMENT OF LEARNING: STUDENT LEARNING GAINS THROUGH TEACHING OF UNIT:  How did the candidate communicate with students about assessment and evaluate student performance? How did the candidate use pre-assessment data to modify unit instruction? How did candidate document student gains through the instructional unit? 

· Candidates know, understand, and use formal and informal assessment strategies to plan, evaluate and strengthen instruction that will promote continuous intellectual, social, emotional, and physical development of each elementary student. (Based on ACEI standard 4.0 Assessment for instruction).

		ACEI Elementary Education Standards and/or CCCT Supporting Explanations

		Unacceptable

1

		Acceptable 

2

		Target

3



		1. Candidates use assessment to help identify objectives, materials and effective teaching methods or techniques, and inform the need to re-teach or adapt instruction.  (ACEI 4.0)

		Assessment criteria are not linked to learning objectives and measure completion of assignment task rather than student learning.

		Assessment criteria are generally linked to learning objectives and focus on procedural correctness and class progress with little individual adaptations.

		Assessment criteria are closely linked to learning objectives and result in instructional modifications as needed to achieve individual student learning. 



		2. Candidates recognize that many different assessment tools and strategies, accurately and systematically used, are necessary for monitoring and promoting continuous intellectual, social, emotional, and physical development of the elementary students (ACEI 4.0).

		Candidate uses a single assessment strategy for all students. 

  

		Candidate uses limited (mostly formal) assessment strategies with some attempt to monitor student learning (through informal assessments). 



		Candidate uses formal and informal assessment strategies to monitor individual student learning and to promote continuous intellectual, social, emotional, and physical development of the elementary students. 



		3. Candidates use formal and informal assessments to help students to correct misunderstandings. (ACEI 4.0)

		A. Assessment criteria were communicated in vague terms or were not communicated to students.  

B. Assessment feedback focused on accuracy with little attention to students’ strengths or was unclear. 

		A. Assessment criteria were communicated to students in general terms.

B. Assessment feedback included general comments and provided limited description of strengths and/or weaknesses.

		A. Assessment criteria were clearly communicated to students & were adapted for individual students in specific terms.

B. Assessment feedback was clear, specific & detailed & provided a description of strengths and weaknesses related to the performance expectations. 



		4. Candidates use a variety of formal and informal assessment techniques to enhance their knowledge of individual students, evaluate students' progress and performances, modify teaching and learning strategies, and collaborate with specialists on accommodating the needs of students with exceptionalities. (ACEI 4.0)

		The candidate inconsistently monitored students’ performance. There was limited evidence that the candidate adjusted instruction to meet students learning needs. 

		The candidate monitored activity completion and/ or student engagement. The candidate made adjustments when needed that focused on procedures.



		The candidate monitored student progress toward achieving the lesson objectives. The candidate made adjustments when needed to address the individual and collective learning needs of students. 



		5. Candidate describes modification of lessons to target instruction to needed skills/knowledge and describes the student impact of the instruction.

(ACEI 4)

		Candidate does not clearly describe the modifications to lessons as a result of pre-assessment and does a poor job of describing gains in student knowledge as a result of instruction.

		Candidate describes modifications to lessons as a result of pre-assessment and describes general gains in student knowledge as a result of instruction.

		Candidate clearly describes the modifications made to lessons and modifications to be made next time the lesson is taught and describes specific areas where gains were more noticeable as a result of instruction.





______out of 15




IV. ANALYZING TEACHING AND LEARNING: How well did the candidate analyze students learning and reflect on the connections between teaching and learning?

· Candidates are aware of and reflect on their practice in light of research on teaching, professional ethics, and resources available for professional learning; they continually evaluate the effects of their professional decisions and actions on students, familites and other professionals in the learning community and actively seek out opportunities to grow professionally (ACEI 5.1).



		ACEI Elementary Education Standards and/or CCCT Supporting Explanations

		Unacceptable

1

		Acceptable 

2

		Target

3



		1. Candidates are aware of and reflect on their practice in light of research on teaching, professional ethics, and resources available for professional learning; they continually evaluate the effects of their professional decisions and actions on students (ACEI 5.1).

		The candidate’s reflective analysis of student learning was limited or vague focusing mainly on the completion of the learning assignments. The submitted student work did not support conclusions or none was submitted.

		The candidate’s reflective analysis of student learning addresses the student’s achievement in relation to the learning goals. The submitted student work provided some support for the conclusions.

		The candidate’s reflective analysis of student learning addresses the student’s achievement in relation to the learning goals focusing on student understanding of concepts. The candidate’s conclusions were supported by the submitted student work.



		2. Candidates also monitor their own teaching strategies and behavior in relation to student success, modifying plans and instructional approaches accordingly. (ACEI 5.1)

		The reflective commentary on teaching identified limited or no connections between teaching practices and student learning.

		The reflective commentary on teaching identified general connections between teaching practices and student learning.

		The reflective commentary on teaching identified specific connections between teaching practices and student learning supported by evidence in the portfolio.







____ out of 6




V.  CLASSROOM ENVIRONMENT: Teachers promote student engagement, independence and interdependence in learning by facilitating a positive learning community (TEAM CCT Performance Profile, 09/09/2010, www.ctteam.org/wp-content/uploads/2011/11/MM1_Performance_Profile_Blank_9-09-2010.pdf).



		ACEI Elementary Education Standards and/or CCCT Supporting Explanations

		Unacceptable

1

		Acceptable 

2

		Target

3



		

		 1. Creating a class climate that is responsive to and respectful of the learning needs of students with diverse backgrounds, interests and performance levels 

(ACEI 3.2)







		

		 

Candidate has low expectations for students based on poverty, background, disability, or racial, cultural or language differences; Little indication that the teacher considers students’ backgrounds, interests and skill levels when selecting content and creating learning opportunities; Does not consistently address students in a respectful manner. 









		

		 

Candidate has high academic and behavioral expectations for all students regardless of poverty, background, disability, or racial, cultural or language differences; Selects content and designs learning opportunities which build upon students’ diverse backgrounds, interests and skill levels; Creates a classroom environment in which all students are treated with respect regardless of differences in backgrounds, interests and skill levels. 









		



		Reflection suggests that candidate has high academic and behavioral expectations for all students regardless of poverty, background, disability, or racial, cultural or language differences; Selects content and designs learning opportunities which capitalize on students’ diverse backgrounds and interests to enrich the learning community; Creates a classroom environment which supports students in becoming role models for treating others with respect. 











		

		 

		 2. Promoting engagement in and shared responsibility for the learning process including encouraging opportunities for students to initiate their own questions and inquiry. (ACEI 3.3)













		

		 

Lessons and reflection show that teacher directs most tasks and students have few opportunities to develop independence; Some students are consistently not engaged in the learning activities and the teacher makes few attempts to re-engage students. 









		

		 

Reflection that students are provided some strategies and opportunities to set and monitor their own learning or behavior goals; Teacher uses a variety of strategies and supports to consistently engage or re-engage students in learning activities. 









		

		 

Reflection documents that students are involved in classroom decision making, encouraged to set personal goals and seek answers for their own questions/problems and inquiries; Students monitor or evaluate their own learning process and progress; Students support one another’s engagement in the learning process. 











		

		3. Providing explicit instruction about social skills to develop students’ social competence and responsible and ethical behavior by using a continuum of proactive strategies that may be individualized to student needs. (ACEI 3.1, 3.2)









		

		 

Lessons and reflection demonstrate that candidate provides limited modeling or explicit teaching to facilitate the acquisition of social skills 









		

		 

Lessons and reflection demonstrate that candidate provides direct instruction and support of student mastery of appropriate social skills and ethical and responsible behavior; Structures opportunities (planned and “teachable moments”) for students to discuss, learn, practice and reinforce appropriate social skills; Designs and implements targeted behavioral strategies or interventions in response to specific student needs and circumstances. 











		

		 

Reflection demonstrates that candidate incorporates explicit instruction, reinforcement and modeling of social skills and ethical and responsible behavior into daily practice and it is evident in teacher-student and student-student interactions; Designs and implements strategies to support students’ independence in seeking to improve their own social, ethical and responsible behavior.







 





		4. Maximizing the amount of time spent on learning by effectively managing routines and transitions 



		

Reflection shows that instructional time is lost due to the lack of established routines; Instructional time is lost because instructional arrangements have not been pre-determined or there are not clear directions to guide transitions; All necessary instructional materials are not readily available. 



		

Reflection shows that candidate manages established routines and transitions to increase learning time but some students may require some assistance from the teacher; Materials are organized and available and students know how to access them with minimal direction from the teacher. 



		

Reflection shows that candidate manages established routines and transitions to maximize student learning time and promote student independence. 













____ out of 12





3
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ASSESSMENT # 6: Additional Assessment that Addresses ACEI Standards

Individualized Education Plan (IEP) Case Study

Description of Assessment

This is a new Assessment 6.  Faculty decided to include this assessment as a better measure of our program and our candidates.



This assessment--IEP (Individualized Education Plan) Case Study—measures the candidate’s ability to study, analyze and utilize data to develop an IEP.  Using data from both formative and summative assessments, candidates will complete an IEP in the Connecticut state form document, (pages 1-11 of that CT document).    This assessment is completed before student teaching, in EDU 582, Teaching Exceptional Learners, a course on special education and modifying curricula for exceptional learners.  The purpose of the assignment in this course is for candidates to a) Differentiate and identify the need for an Individualized Education Plan (IEP) or 504 plan for students with a specific disability; b) Identify specific disabilities and describe the process of the identification procedures of the disability as it pertains to Scientific Research Based Instruction (SRBI), specific psycho-educational assessments and the Planning and Placement Team meeting (PPT) process; c) Become familiar with the Individualized Education Plan (IEP) with the use of data to determine strengths and needs, developing goals in correlation to the Common Core State Standards (CCSS) specific to the individual’s needs; measurement of goals and objectives, services, and accommodations and modifications; d) Analyze and identify specific accommodations and/or modifications needed in specific content areas at the as it pertains to a student’s specific needs; e) Evaluate the need for both formative (for learning) and summative assessments (of learning) to measure student growth in the area of their goals and objectives; and f) Identify specific goals and expectations for the Summary of Performance for graduating students with IEPs.  Please see Attachment A below for the rubric with ACEI standards aligned to items and also see Attachment B for a sample page from the Connecticut State IEP form.



Alignment of ACEI Standards to the IEP Case Study

		ACEI Standards

		IEP Case Study



		5.1, Professional growth, reflection and evaluation

		Page 2 Recommendations



		4, Assessment

		Page 3 Prior Written Notice



		1, Development, Learning and Motivation

		Page 4-5 Present Levels of Performance



		5.2, Collaborations with families, colleagues and community agencies

		Page 6 Transition Page



		4, Assessment

		Page 7 Goals and objectives



		3.2, Adaptation to diverse students

		Page 8 Accommodations and Modifications



		4, Assessment

		Page 9 Assessments



		3.1, Integrating and applying knowledge for instruction

		Page 10 Service Page



		3.4, Active engagement in learning

		LRE





 

Brief Analysis of Data

As required for this report, we are presenting one administration of fresh data from Spring 2016, with 10 graduate elementary candidates.  Please see table below with their scores.  Across all the items, all candidates have performed at the target or acceptable levels, with 100% of the candidates performing at target level in 5 items, including Accommodations and Modifications and LRE.    

Interpretations of Data to demonstrate meeting ACEI standards & Programmatic Improvements

Data from table below demonstrates the competency of our candidates. Alignment of the items in the rubric to ACEI standards support interpreting these results as evidence of meeting the various standards, especially within the context of exceptional learners. 

Program faculty have discussed the relatively lower scores in some of the items, particularly Goals and Objectives (ACEI 4), Assessments (ACEI 4) and Service Plans (ACEI 3.1).  To strengthen our candidates’ ability to perform at target levels in these items, program faculty have planned to conduct more mock case study sessions where candidates will work in groups to develop an IEP.  This will provide additional experience as well as allow for collaborative learning amongst the graduate candidates.






Table 6a.  Frequency, Mean Score, Range of Graduate Candidate (n=10) scores in the IEP Case Study Assessment in Spring 2016 (n=10)



		IEP Item (ACEI Standard)

		Frequency of Scores/percentage

		Mean (range)



		

		3

		2

		1

		



		Page 2-Recommendations

(ACEI 5.1)

		10

(100%)

		0

(0%)

		0

(0%)

		3

(3-3)



		Page 3-Prior Written Notice

(ACEI 4)

		10

(100%)

		0

(0%)

		0

(0%)

		3

(3-3)



		Page 4-5 Present Levels of Performance

(ACEI 1)

		5

(50%)

		5

(50%)

		0

(0%)

		2.5

(3-2)



		Page 6 Transition Page

(ACEI 5.2)

		10

(100%)

		0

(0%)

		0

(0%)

		3

(3-3)



		Page 7 Goals and Objectives

(ACEI 4)

		3

(30%)

		7

(70%)

		0

(0%)

		2.3 

(3-2)



		Page 8 Accommodations and Modifications

(ACEI 3.2)

		10

(100%)

		0

(0%)

		0

(0%)

		3

(3-3)



		Page 9 Assessments

(ACEI 4)

		2

(20%)

		8

(80%)

		0

(0%)

		2.8

(3-2)



		Page 10 Service Page

(ACEI 3.1)

		2

(20%)

		8

(80%)

		0

(0%)

		2.8

(3-2)



		LRE

(ACEI 3.4)

		10

(100%)

		0

(0%)

		0

(0%)

		3

(3-3)












Attachment A

Grading Rubric for the Individualized Education Plan Case Study

		IEP Components (ACEI Standards)

		Target (3)



		Acceptable (2)

		Unacceptable (1)



		Page 2-Recommendations

(ACEI 5.1)

		Align with goals and objectives; time of support services; transportation; ESY; Next AR

		Align with goals and objectives; time of support services;

		Random information that does not align with IEP



		Page 3-Prior Written Notice

(ACEI 4)

		Recommendations are repeated; Evaluation procedures as basis for action; Dates actions will be documented; Other options and factors

		Missing one piece of information

		Missing two or more pieces of information



		Page 4-5 Present Levels of Performance

(ACEI 1)

		Parent/student input is completed; Levels are supported by assessments; Strengths and Needs; Impact of disability

		Missing one piece of information

		Missing two or more pieces of information



		Page 6 Transition Page

(ACEI 5.2)

		Student preference; Agency; Post school outcome and transition goals; 

		Missing one piece of information

		Missing two or more pieces of information



		Page 7 Goals and Objectives

(ACEI 4)

		Goals and objectives are aligned with needs on pages 4/5; Goals and objectives have evaluation, criteria and method of measurement

		Missing one piece of information

		Missing two or more pieces of information



		Page 8 Accommodations and Modifications

(ACEI 3.2)

		Accommodations and Modifications are apparent with site, activities and duration included

		Missing one piece of information

		Missing two or more pieces of information



		Page 9 Assessments

(ACEI 4)

		CMT/CAPT assessment recommendations are apparent; accommodations are clear; district assessments and accommodations align with standardized assessments

		Missing one piece of information

		Missing two or more pieces of information



		Page 10 Service Page

(ACEI 3.1)

		Special education and Related services are written; goal numbers, frequency, responsible staff, implementer, start and end dates are written; Description of general education, hours of school day, TWNDP, reasons why student is not participating in the regular education classroom  

		Missing one piece of information

		Missing two or more pieces of information



		LRE	

(ACEI 3.4)

		All boxes are checked aligning with IEP

		Missing one piece of information

		Missing two or more pieces of information





1. 














1



Attachment B



Connecticut IEP State Form available online at http://www.sde.ct.gov/sde/lib/sde/PDF/DEPS/Special/ED620.pdf



Sample of Page 4







image1.png
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ASSESSMENT # 2: Assessment of Content Knowledge in Elementary Education 

Course Grades

Part 1. Description of the assessment

Course grade analysis is used by the graduate elementary program to monitor and measure candidates’ content knowledge, particularly to determine full or partial fulfillment of the ACEI standard on Curriculum (standard 2), including its subcomponents of 2.3, 2.5, 2.6 and 2.7.  

All candidates admitted to the Master of Science in Elementary Education with Certification program are required to have a Bachelor's Degree in an academic subject area with an overall 3.0 grade point average or better from an accredited university. As part of their general education courses completed during their undergraduate program, the state requires candidates to have 39 semester hours of coursework in content areas.  Graduate candidates must demonstrate in their undergraduate transcript completion of the following: 6 credits in English above College Writing; 7 credits of science with the recommendation that one is done in physical or earth science and the second in biological science (with a lab in one science); 6 credits in mathematics; 6 credits of social sciences including a survey course in US History as well as one other course in psychology, sociology, economics or political science; 4 credits in Health & Human Development; 3 credits in the Arts: Music, Theater, art History, Visual Arts and 6 credits in world languages (if not met in high school).

After admission to the graduate certification program, candidates are required to meet with their advisor at which time their transcripts are evaluated for compliance of the state required general education course (described in the previous paragraph) and a plan of study for graduation is developed.  Throughout the advisement process for each Graduate Elementary Education with Certification candidate, course selection, performance and completion of these general education requirements are monitored.  Graduate students may present undergraduate transcripts to fulfill the general education requirements of the state of Connecticut and the content knowledge requirements specified by the Association for Childhood Education International (ACEI) standards and Connecticut state certification requirements. Each course presented must show a grade of “C” or higher on an official college transcript. Candidates may also avail themselves to content courses at Eastern to fulfill the requirements. Candidates must maintain a GPA of 3.0 throughout the program. Transcripts are reviewed again immediately prior to program completion to ensure they have taken the required general education coursework outlined above. 

Brief description of the courses, rationale for their selection and alignment with ACEI standards

ACEI Standard 2.3 Mathematics: We require all graduate elementary candidates who were not math majors to take MAT 139P, Number Systems Plus Resources (4 credits) and MAT 140 Logic, Probability and Statistics (3 credits) to meet ACEI 2.3 math content requirements. These two courses and their sequence as common mathematics courses provide the content required of elementary teachers.  These two courses were specifically selected after close collaboration between the Math department and the faculty teaching the math methods course.  MAT 139 was originally a 3 credit course that the Math department agreed to enhance with a 1 credit applied technology component to better address the Math content requirements of the ACEI 2.3 standard as well as to support our candidates’ preparation for Praxis II.  Please see matrix below for the course descriptions and the alignment to ACEI standards.

The Arts 2.5 and Physical Education 2.7: The Education Department deliberately created EDU 222 Creative Expressions, a three credit course, to address ACEI standards 2.5 and 2.7.  Previously, the candidates were guided to take three one-credit courses in various departments such as Physical Education, Arts and Theater.  Partly due to scheduling issues but mainly due to the need to coherently address the ACEI standards on arts and physical education, the elementary program faculty collaborated to develop EDU 222.  (Please see the matrix below for the course descriptions and how it aligns with ACEI standards.)  the needs of our graduate Elementary Education with Certification candidates. The course ensures that candidates know, understand and use dance, music, theater and physical movement to foster communication, inquiry and engagement for students while promoting a healthy lifestyle and enhancing overall quality of life. 

Health Education 2.6: Candidates for Elementary Education Certification may take either HPE 201 Current Issues in Health Education (1 credit, designed to meet Connecticut State Department of Education certification requirements)) or HPE 210 Personal Health (3 credits) to meet the requirement for knowing and understanding the major concepts of health education. Both these courses were developed by health education faculty, in close collaboration with the physical education and elementary education faculty.  Please see the matrix for the course descriptions and the alignment to standards. 

Note: Graduate candidates from other universities must show equivalent courses from their undergraduate school.  The course equivalency is determined by the content faculty and is maintained as an ongoing database by the registrar.  Please see the Figure 2 (below) for a sample of transfer equivalency for MAT 140.  Should the transfer courses not meet our requirements, candidates are advised to take our courses.




Figure 1:  Sample course equivalency for MAT 140








Part 2: Alignment with ACEI Standards



		Course Name and No.

		ACEI Standards

		Brief description of how the course meets cited standards



		MAT 139P (4 credits)

		2.3, Mathematics

		A problem-solving approach is used in the study of sets and number systems. The natural numbers are extended to the rationals, integers, and finally the reals. Topics include elementary number theory, non-decimal systems, numeration, and computational algorithms in the elementary school. The course emphasizes the content/method connection. This course will integrate algebra topics covered on the Praxis II exam required for Elementary Education certification. The course is speficially designed and intended for Elementary Education and Early Childhood Education students only.

Specific course content includes: Number and operations, algebra (2.3)



		MAT 140 (3 credits)

		2.3, Mathematics

		This course is designed and intended for future elementary school teachers, emphasizing the content/method connection. This is the second part of the MAT 139/MAT 140 sequence required for every elementary teacher candidate both at the undergraduate and graduate certification levels. This course is built around the elementary school mathematics content areas as outlined in the Common Core State Standards (CCSS), particularly Measurement and Data, Geometry (including coordinate and transformation), and Statistics and Probability.

Specific course content includes: Geometry, Measurement, Data Analysis and Probability, Reasoning and Proof (2.3)



		EDU 222 Creative Expressions*

		2.5, Arts

		This course focuses on developing curricular materials to introduce children and youth to the concepts and theory of creativity as it is applied within the creative arts, including art, music, movement/dance, creative writing, and theater education, both in schools and informal educational settings. The course will include student participation in focused creative activities, exploring their own creativity and how to foster this in children and youth.

Specific course content includes: Content, functions, achievements of the performing arts (2.5)



		HPE 201 or HPE 210 Health Education

		2.6, Health



		HPE 201: Included are the issues of drugs, mental health, alcohol, smoking, birth control, abortion, sexually transmitted diseases, weight control, marriage and the family, and AIDS education. Satisfies Connecticut State requirements for the Initial Educator Certificate.

HPE 210: Concerned with physiological and psychological topics pertinent to the basic personal health of the college student. Includes such issues as drugs, mental health, alcohol, smoking, birth control, abortion, sexually transmitted diseases, weight control, marriage and the family, and AIDS education. Satisfies Connecticut State Requirements for the Initial Educator Certificate.

Specific course content includes: Health education…practice of skills that contribute to good health (2.6)



		EDU 222 Creative Expressions*

		2.7, Physical Education

		This course focuses on developing curricular materials to introduce children and youth to the concepts and theory of creativity as it is applied within the creative arts, including art, music, movement/dance, creative writing, and theater education, both in schools and informal educational settings. The course will include student participation in focused creative activities, exploring their own creativity and how to foster this in children and youth. 

Specific course content includes: Human movement and physical activity as central elements to foster active, healthy life style (2.7)





*Please see Attachment A below for course assessments from EDU 222 and the rubric that distinctly and separately measures arts and physical education.



Part 3: Grade Policy and Minimum Expectations

All candidates must successfully complete these courses with a ‘C” or better.

The assignment of letter grade (as per our university policy) is as follows:



A=4.0; A-=3.7; B+= 3.3; B=3.0; B-=2.7; C+=2.3; C=2.0; C-=1.7; D+=1.3; D=1.0; F=0.0



Part 4: Data tables

Table 2b. Course Grade Analysis for Mathematics 2.3, the Arts 2.5 and Physical Education 2.7, and Health Education 2.6 for candidates in the selected courses and for the graduate completers (n=4) of 2015-2016



		Course

		ACEI Standards

		Average Course Grade (Range)

		% of completers meeting minimum requirements



		MAT 139

		2.3

		2.95 (2.0-4.0)

		100%



		MAT 140

		2.3

		3.03 (2.7-4.0)

		100%



		EDU 222

		2.5 and 2.7

		3.93 (3.0-4.0)

		100%



		HPE 201/210

		2.6

		3.98 (3.7-4.0)

		100%





A=4.0; A-=3.7; B+= 3.3; B=3.0; B-=2.7; C+=2.3; C=2.0; C-=1.7; D+=1.3; D=1.0; F=0.0




Brief Analysis of Data Findings  

1. Data indicates that all of our program completers for 2015-2016 successfully passed these required content courses, thereby demonstrating their content knowledge related to ACEI standards on Mathematics (2.3), Arts (2.5), Heath (2.6) and Physical education (2.7).  Of interest is the range of grades, especially in the Mathematics courses.  Given that these candidates are graduate students with a completed undergraduate program (that they must have completed with an overall GPA of 3.0 or higher), their strong performance is not surprising.

Interpretation of Data

The alignment of the relevant ACEI standards (see table above) to the courses establishes the rationale for their inclusion in this assessment.  The data documenting our candidates’ GPA provides evidence that our candidates are receiving the content called for by these standards.

The goal of this assessment is to measure our graduate candidates’ content knowledge specific to ACEI Curriculum standards on mathematics, arts, physical education and health education.  At this time, the data strongly supports maintaining this course sequence, the specific course expectations and grading policies.  Moving forward, given the strong performance of our graduate candidates especially in courses such as HPE 201/210 on heath and given that our graduate candidates are generally have more school-based experiences and other relevant life experiences, the program faculty may explore the option of allowing select candidates to demonstrate competency directly via content exams or other reverse internships models.  



Graduate candidates in elementary education do fare well in the Mathematics courses and they generally appreciate the opportunity to enhance and refresh their mathematics content knowledge.  Given that, the program will not change this requirement.  We may consider asking select candidates who need additional mathematics to consider taking MAT 216 (statistics) to further enhance their content.




Attachment A

EDU 222

Education Unit Assessment

Assessment Purpose: The purpose of this assessment is to meet 2016 CAEP Elementary Standard (1.e). Through this assessment, you are demonstrating your knowledge of integration of the arts into the content and standards-based classroom. 

Assessment Weight: This assessment is worth 40% of the grade in EDU 222. 

Assessment Due Date:

Assessment Procedure: This assessment is due on TK20. If you do not have access to TK20, please visit _______

Assessment Instructions:

Write lesson ideas linked to content standards that integrate theatre, art, or music (must integrate each arts area with each content area). The lesson ideas for each content area of mathematics, language arts, social studies/history and science should reflect grade level content standards within your area of certification (K-3 for Early Childhood, 1-6 for Elementary). Lesson ideas are not complete lessons, but should have enough detail so that a substitute in a classroom would know what to do. 

For each area (theatre, art, music), choose one student performance task in each content area (ELA, NSTA, NCSS or NCTM) and thoroughly describe how you would integrate it into your classroom linking the content area to the appropriate content standard. The following table mirrors the one available on TK20 which should be used to type in your integration ideas and the appropriate content standard connection. 

		Integration

		Art

		Music

		Theatre



		ELA

		

		

		



		History/SS

		

		

		



		Math

		

		

		



		Science

		

		

		







Validity – To address content validity, one elementary faculty member developed the assessment. Other faculty were sent a copy of the assessment to review for content validity. Modifications were made to the assessment based upon feedback.  The validity is slated to be reviewed every two years.

Reliability – Once the assessment was developed, the assessment and rubric was reviewed with the course instructors by the Unit Accreditation Coordinator.   To address assessment reliability, each student assessment was scored independently by two faculty members (the course instructor and one faculty member) and interrater reliability will be calculated. In looking over results, if any two scorers score an element of the rubric more than one number apart, then the scorers will review the elements as a member check. 

EDU 222 Lesson Rubric

		

		3 – Target

		2 – Acceptable

		1 - Unacceptable



		Art & ELA



ACEI 2.5

		Lesson ideas are exemplary. They include appropriate ELA standard(s), and the connections provide details to the level that a substitute teacher could implement the lesson.  

		Lesson ideas are complete. They include appropriate ELA standards, and the connections are described.

		Lesson ideas are not complete or the appropriate ELA standards are not used. 



		Art & His/SS



ACIE 2.5

		Lesson ideas are exemplary. They include appropriate NCSS standard(s), and the connections provide details to the level that a substitute teacher could implement the lesson.  

		Lesson ideas are complete. They include appropriate NCSS standards, and the connections are described.

		Lesson ideas are not complete or the appropriate NCSS standards are not used.



		Art & Math



ACEI 2.5

		Lesson ideas are exemplary. They include appropriate NCTM standard(s), and the connections provide details to the level that a substitute teacher could implement the lesson.  

		Lesson ideas are complete. They include appropriate NCTM standards, and the connections are described.

		Lesson ideas are not complete or the appropriate NCTM standards are not used.



		Art & Science



ACEI 2.5

		Lesson ideas are exemplary. They include appropriate NGSS standard(s), and the connections provide details to the level that a substitute teacher could implement the lesson.  

		Lesson ideas are complete. They include appropriate NGSS standards, and the connections are described.

		Lesson ideas are not complete or the appropriate NGSS standards are not used.



		Music & ELA



ACEI 2.5

		Lesson ideas are exemplary. They include appropriate ELA standard(s), and the connections provide details to the level that a substitute teacher could implement the lesson.  

		Lesson ideas are complete. They include appropriate ELA standards, and the connections are described.

		Lesson ideas are not complete or the appropriate ELA standards are not used.



		Music & His/SS

ACEI 2.5

		Lesson ideas are exemplary. They include appropriate NCSS standard(s), and the connections provide details to the level that a substitute teacher could implement the lesson.  

		Lesson ideas are complete. They include appropriate NCSS standards, and the connections are described.

		Lesson ideas are not complete or the appropriate NCSS standards are not used.



		Music & Math

ACEI 2.5

		Lesson ideas are exemplary. They include appropriate NCTM standard(s), and the connections provide details to the level that a substitute teacher could implement the lesson.  

		Lesson ideas are complete. They include appropriate NCTM standards, and the connections are described.

		Lesson ideas are not complete or the appropriate NCTM standards are not used.



		Music & Science

ACEI 2.5

		Lesson ideas are exemplary. They include appropriate NGSS standard(s), and the connections provide details to the level that a substitute teacher could implement the lesson.  

		Lesson ideas are complete. They include appropriate NGSS standards, and the connections are described.

		Lesson ideas are not complete or the appropriate NGSS standards are not used.



		Theatre & ELA



ACEI 2.5

		Lesson ideas are exemplary. They include appropriate ELA standard(s), and the connections provide details to the level that a substitute teacher could implement the lesson.  

		Lesson ideas are complete. They include appropriate ELA standards, and the connections are described.

		Lesson ideas are not complete or the appropriate ELA standards are not used.



		Theatre & His/SS



ACEI 2.5

		Lesson ideas are exemplary. They include appropriate NCSS standard(s), and the connections provide details to the level that a substitute teacher could implement the lesson.  

		Lesson ideas are complete. They include appropriate NCSS standards, and the connections are described.

		Lesson ideas are not complete or the appropriate NCSS standards are not used.



		Theatre & Math



ACEI 2.5

		Lesson ideas are exemplary. They include appropriate NCTM standard(s), and the connections provide details to the level that a substitute teacher could implement the lesson.  

		Lesson ideas are complete. They include appropriate NCTM standards, and the connections are described.

		Lesson ideas are not complete or the appropriate NCTM standards are not used.



		Theatre & Science



ACEI 2.5

		Lesson ideas are exemplary. They include appropriate NGSS standard(s), and the connections provide details to the level that a substitute teacher could implement the lesson.  

		Lesson ideas are complete. They include appropriate NGSS standards, and the connections are described.

		Lesson ideas are not complete or the appropriate NGSS standards are not used.



		

		

		

		



		P.E & ELA



ACEI 2.7

		Lesson ideas are exemplary. They include appropriate ELA standard(s), and the connections provide details to the level that a substitute teacher could implement the lesson.  

		Lesson ideas are complete. They include appropriate ELA standards, and the connections are described.

		Lesson ideas are not complete or the appropriate NASPE standards are not used.



		P.E. & His/SS



ACEI 2.7

		Lesson ideas are exemplary. They include appropriate NCSS standard(s), and the connections provide details to the level that a substitute teacher could implement the lesson.  

		Lesson ideas are complete. They include appropriate NCSS standards, and the connections are described.

		Lesson ideas are not complete or the appropriate NASPE standards are not used.



		P.E. & Math



ACEI 2.7

		Lesson ideas are exemplary. They include appropriate NCTM standard(s), and the connections provide details to the level that a substitute teacher could implement the lesson.  

		Lesson ideas are complete. They include appropriate NCTM standards, and the connections are described.

		Lesson ideas are not complete or the appropriate NASPE standards are not used.



		



		

		

		



		P.E. & Science



ACEI 2.5

		Lesson ideas are exemplary. They include appropriate NGSS standard(s), and the connections provide details to the level that a substitute teacher could implement the lesson.  

		Lesson ideas are complete. They include appropriate NGSS standards, and the connections are described.

		Lesson ideas are not complete or the appropriate NASPE standards are not used.
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 EASTERN CONNECTICUT STATE UNIVERSITY 


 EDUCATION DEPARTMENT 


 


 ADVISEMENT GUIDE FOR ELEMENTARY TEACHER CERTIFICATION 


(GRADUATE CERTIFICATION of CT 013: Elementary Grades K through 6, WITHIN MASTER OF 


SCIENCE IN ELEMENTARY EDUCATION) 


This form supersedes catalog requirements and previous forms. 


Standards for teaching are set by the profession and by the State and are outlined in the Common 


Core of Teaching (see 


http://www.sde.ct.gov/sde/lib/sde/pdf/educatorstandards/Board_Approved_CCT_2-3-2010.pdf ).  


Eastern Connecticut State University has a State-approved teacher education program designed to 


prepare students to be certified professionals in education.  This plan of study is an outline of 


requirements set by the University and by the State for the teacher certification program.  This outline 


represents minimum requirements.  Each student is encouraged to take the initiative to exceed these 


requirements in preparing to be the best professional possible.  


ENTRANCE INTO THE CARE--TEACHER EDUCATION PROGRAM: 


1. All applicants must pass the Praxis I CBT or Praxis I PPST exam (a State competence 


exam in reading, writing and mathematics).  A Praxis waiver can be obtained by applying to 


the State Department of Education if criteria for scores are met on the Scholastic Aptitude 


Test (SAT), American College Testing (ACT), or Graduate Record Examination (GRE) 


exams (see http://www.sde.ct.gov/sde/lib/sde/PDF/Cert/certform/ed_192.pdf for further 


information).  The Praxis I exam should be taken early enough so that scores will be available 


when application is made to the teacher education program. Information on the exam is 


available in the Education Department and online at www.ets.org. 


2. Evidence that applicant has completed a background check, including the fingerprinting 


requirement by a Regional Education Resource Center. 


3. Applications to the teacher education program are online or can be obtained in the Education 


Department and are submitted to the Committee on Admission and Retention in Education 


(C.A.R.E.). Specific requirements, including a minimum 3.00 cumulative grade point 


average from all undergraduate coursework, are noted on the cover of the application.   


  NOTE:  Application deadline:  October 1, January 5, February 15 and August 1. 


 Liberal Arts/General Education Requirements:  


The State Department of Education requires a minimum 39 semester hours of coursework in 


general education before it certifies an individual as an educator. Candidates must have earned a 


grade of “C” or better in all courses and must have completed study in all of the following 


areas: 


Arts (3 Credits): Music, Theatre, Art History, Visual Arts  


 Natural Sciences (7 credits): BIO (1 with lab) and one of the following-AST, PHY, PHS, CHE, EES  


 Mathematics (6 credits): MAT 139, MAT 140   Social Science (3 credits): SOC, PSY, HIS, ECO, GEO, PSC            


 English (6 credits):  Above ENG 100            World Language (6 credits- if not met in high school)  


US History (3 credits): HIS 120, 121, 310, 241, 251, 302, 303, 310, 316, 318, 321, or 322  


Health (1-3 credits):  HPE 201 (1 credit) or HPE 210 (3 credits) 


Also, PSY 206:  Psychology of Childhood or PSY 208: Psychology of Adolescence (3 credits)  


EDU 222 Creative Expressions for Children and Youth (3 credits)     


 



http://www.sde.ct.gov/sde/lib/sde/pdf/educatorstandards/Board_Approved_CCT_2-3-2010.pdf

http://www.sde.ct.gov/sde/lib/sde/PDF/Cert/certform/ed_192.pdf

http://www.ets.org/
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Graduate Courses 


 


Core Courses                                                    (10 credits) 


EDU 504  Educational Assessment       3 credits 


EDU 505  Second Language Acquisition and Strategies     1 credit 


EDU 511  Learning and Teaching       3 credits 


EDU 555  Education and Society       3 credits 


 


Elementary Education Courses     (26 credits) 


EDU 501  Clinical Experience I      1 credit 


EDU 502  Clinical Experience II      1 credit 


EDU 516  Foundations of Literacy     3 credits 


EDU 517  Applications of Literacy and Language Arts    3 credits 


EDU 523  Pre-student Teaching: Elem Schools   3 credit 


EDU 532  Issues/Trends:  Math      3 credits 


EDU 537  Science in Elementary School    3 credits 


EDU 544  Patterns of Development     3 credits 


EDU 563  Issues/Trends: Social Studies    3 credits 


EDU 582  Teaching Exceptional Learners    3 credits 


 


Student Teaching & Culminating experiences1 (9-12 credits) 


EDU 565  Classroom Management and Assessment in Elem School            3 credits 


EDU 573  Graduate Student Teaching:  Elem School  6-9 credits 


 


Total      45-48 credits 


 


 


 
1Candidates must complete all Core Courses and General Education/Additional Course 


requirements prior to student teaching. Official passing scores on PRAXIS II tests and the 


Foundation of Reading Test or receipt of registrations for taking these exams must 


accompany student teaching application. For more information on the Connecticut 


Foundations of Reading Test see http://www.ct.nesinc.com. For the multiple subjects 


Praxis II exam see http://www.ets.org/s/praxis/pdf/5031.pdf. 


   



http://www.ct.nesinc.com/

http://www.ets.org/s/praxis/pdf/5031.pdf
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    (1) e.g. K-6, K-3

K-6

9.   Program Type

Advanced Teaching
First Teaching License
Other School Personnel
Unspecified

10.   Degree or award level

Baccalaureate
Post Baccalaureate
Master's
Post Master's
Specialist or C.A.S.
Doctorate
Endorsement only

11.   Is this program offered at more than one site?

Yes
No

12.   If your answer is "yes" to above question, list the sites at which the program is offered

 
13.   Title of the state license for which candidates are prepared

Elementary, K-6

14.   Program report status:

Initial Review
Response to One of the Following Decisions: Further Development 
Required or Recognition with Probation
Response to National Recognition With Conditions

15.   Is your Educator Preparation provider (EPP) seeking

CAEP accreditation for the first time (initial accreditation)
Continuing CAEP accreditation

16.   State Licensure data requirement on program completers disaggregated by specialty area with sub-
area scores:
CAEP requires programs to provide completer performance data on state licensure examinations for 
completers who take the examination for the content field, if the state has a licensure testing 
requirement. Test information and data must be reported in Section IV. Does your state require such a 
test?

Yes
No

SECTION I - CONTEXT

1.   Description of any state or institutional policies that may influence the application of ACEI standards. 



(Response limited to 4,000 characters)

No change since last report
2.   Description of the field and clinical experiences required for the program, including the number of 

hours for early field experiences and the number of hours/weeks for student teaching or internships. 
(Response limited to 8,000 characters)

No change since last report
3.   Please attach files to describe a program of study that outlines the courses and experiences required 

for candidates to complete the program. The program of study must include course titles. (This 
information may be provided as an attachment from the college catalog or as a student advisement 
sheet.) 

Eastern Graduate Elementary Advisement Sheet with Program of Study.pdf

See Attachment panel below.

4.   This system will not permit you to include tables or graphics in text fields. Therefore any tables or 
charts must be attached as files here. The title of the file should clearly indicate the content of the file. 
Word documents, pdf files, and other commonly used file formats are acceptable.

5.   Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the 
program, beginning with the most recent academic year for which numbers have been tabulated. 
Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate 
routes, master's, doctorate) being addressed in this report. Data must also be reported separately for 
programs offered at multiple sites. Update academic years (column 1) as appropriate for your data 
span. Create additional tables as necessary.

    (2) CAEP uses the Title II definition for program completers. Program completers are persons who have met 
all the requirements of a state-approved teacher preparation program. Program completers include all those who are 
documented as having met such requirements. Documentation may take the form of a degree, institutional certificate, 
program credential, transcript, or other written proof of having met the program's requirements.

Program:
Graduate Elementary Certification, K-6

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(2)

2015-2016 9 4

2014-2015 8 5

2013-2014 10 7

6.   Faculty Information
Directions: Complete the following information for each faculty member responsible for professional 
coursework, clinical supervision, or administration in this program.

Faculty Member Name Anderberg, Ann

Highest Degree, Field, & 
University(3)

Ph.D. in Curriculum and Instruction with a focus on Bilingual/Bicultural 
education from University of Connecticut

Assignment: Indicate the 
role of the faculty member
(4)

Full-time faculty, Elementary Education; Associate Chair

Faculty Rank(5) Associate Professor

Tenure Track YESgfedcb

Anderberg, A., & Ruby, M. F. M. (2013). Preschool Bilingual Learners 
Receptive Vocabulary Development in School Readiness Programs. NABE 
Journal of Research and Practice, 4(1). Verplaetse, L., Ferraro, M., 
Anderberg, A (2012). Collaboration Cubed: Mainstream Teachers Become 
ESL Experts to School Systems. Volume 3, Issue 3 of TESOL Journal, 



Scholarship(6), Leadership 
in Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

Special Issue: Teacher Collaboration in TESOL, September 2012. DOI: 
10.1002/tesj.29 Ruby, M. & Anderberg, A. (2012). Making and maintaining 
gains of teacher knowledge of early literacy by preschool paraprofessionals 
through strategic research-based professional development. Paper 
presented at American Education Research Association, Vancouver, BC. Co-
author, co-principal investigator $3.9 million Early Reading First grant 
(ECSU): Community Partners for Early Literacy 2008-2011. Co-author $1.5 
million OLEA grant: 2007-2011: Training for All Teachers (SCSU): Eastern 
Cohort Coordinator. 

Teaching or other 
professional experience in 
P-12 schools(9)

10 years teaching bilingual education, TESOL and World Language, 3-12 in 
Connecticut. 10 years district level administration supervision (k-12) in 
Bilingual Education and system-wide grant development ARCTELL 
Development Faculty 2006-2007. Advanced Alternate Route Program for 
Bilingual and TESOL Teachers. Program

Faculty Member Name Ashton, Fred

Highest Degree, Field, & 
University(3)

Ph.D., Curriculum and Instruction - University of Connecticut Certifications: 
English, 7-12; intermediate admin and supervision; superintendent of 
schools

Assignment: Indicate the 
role of the faculty member
(4)

Part-time Faculty; Adjunct faculty and Elementary and Secondary English 
Student Teacher Supervisor

Faculty Rank(5) University Supervisor

Tenure Track YESgfedc

Scholarship(6), Leadership 
in Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

Teaching or other 
professional experience in 
P-12 schools(9)

6 years teaching in CT public schools (middle school), 29 years in 
administration in CT public schools (Elementary Principal, Middle School 
Assistant Principal, High School Assistant Principal and Superintendent of 
Schools)

Faculty Member Name Day, Jeanelle

Highest Degree, Field, & 
University(3) Ph.D. Curriculum & Instruction/Science Education, University of Alabama

Assignment: Indicate the 
role of the faculty member
(4)

Full time faculty; Chair

Faculty Rank(5) Professor

Tenure Track YESgfedcb

Scholarship(6), Leadership 
in Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

Board Member & Webmaster - Council for Elementary Science International 
(CESI); Co-PI (2007-2010) Summer Academy for 21st Century Literacies: 
Integrating Science, Mathematics, Technology and Language Arts (Funding: 
'$350,000); Goldston, M.J., Day, J., Dantzler, J., & Sundberg, C. (2010). 
Psychometric Analysis of a 5E Learning Cycle Lesson Plan Assessment 
Instrument. International Journal of Science Education, 8(4). DOI 
10.1007/s10763-009-9178-7

Teaching or other 



professional experience in 
P-12 schools(9)

3 years experience teaching 7-12 Chemistry, Physics, Physical Science 
Teacher in Alabama.

Faculty Member Name Koirala, Hari

Highest Degree, Field, & 
University(3)

Ph.D. Curriculum & Instruction/Mathematics Education, University of British 
Columbia 

Assignment: Indicate the 
role of the faculty member
(4)

Full time faculty: Math Educator, Educational Research, Culminating 
Seminar 

Faculty Rank(5) Professor 

Tenure Track YESgfedcb

Scholarship(6), Leadership 
in Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

Koirala, H., Davis, M., & Johnson, P. (2012). Secondary teacher candidates 
mathematical knowledge for teaching as demonstrated in their portfolios. 
Proceedings of the 12th International Congress on Mathematical Education, 
Topic Study Group, No. TSG24-10 (pp. 4837-4844). Seoul, South Korea: 
ICME; Liu, X., & Koirala, H. (2012). Ordinal regression analysis: Using 
generalized ordinal logistic regression models to estimate educational data. 
Journal of Modern Applied Statistical Methods, 11(1), 242-254; Koirala, H. 
P. (2012). Learning mathematics through the U.S. Map: Lesson and 
activities. Real World Math: Articles, lesson plans, and activities for the 
middle grades [NCTM s web-based product]. Reston, VA: The National 
Council of Teachers of Mathematics. Available from 
http://www.nctm.org/publications/worlds/

Teaching or other 
professional experience in 
P-12 schools(9)

7 years experience of teaching grades 7-12 Mathematics. 

Faculty Member Name Liu, Xing

Highest Degree, Field, & 
University(3)

Ph.D. Educational Psychology/Measurement, Evaluation and Assessment -
University of Connecticut

Assignment: Indicate the 
role of the faculty member
(4)

Full-time faculty, Educational Research and Assessment

Faculty Rank(5) Associate Professor

Tenure Track YESgfedcb

Scholarship(6), Leadership 
in Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

Liu, X. (2016). Applied ordinal logistic regression using Stata: From single-
level to multilevel modeling. Thousand Oaks, CA: Sage. Liu, X. (2014). 
Fitting stereotype logistic regression models for ordinal response variables 
in educational research. Journal of Modern Applied Statistical Methods, 13
(2), 528-543. Liu, X., & Koirala, H. (2013). Fitting proportional odds models 
to educational data with complex sampling designs in ordinal logistic 
regression. Journal of Modern Applied Statistical Methods, 12(1), 235-248. 
Liu, X. & Koirala, H. (2012) Ordinal regression analysis: Using generalized 
ordinal logistic regression models to estimate educational data. Journal of 
Modern Applied Statistical Methods. 11(1), 242-254. Liu, X., O"Connell, A.A. 
& Koirala, H. (2011). Ordinal regression analysis: Predicting mathematics 
proficiency using the continuation ratio model. Journal of Modern Applied 
Statistical Models, 10(2), 513-527. O'Connell, A.A. & Liu, X. (2011). Model 
diagnostics for proportional and partial p

Teaching or other 



professional experience in 
P-12 schools(9)

3 years of teaching English in both middle and high schools.

Faculty Member Name Moorehead, Tanya

Highest Degree, Field, & 
University(3) PhD in Exceptional Education from the University of Central Florida

Assignment: Indicate the 
role of the faculty member
(4)

Full-time faculty: Special Education 

Faculty Rank(5) Assistant Professor 

Tenure Track YESgfedcb

Scholarship(6), Leadership 
in Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

Grillo, K. J., Moorehead, T., & Bedesem, P. (2011). Perspectives of novice 
high school co-teachers on co-planning, co-teaching and co-assessing. 
Florida Association of Teacher Educators Journal, 1(11), 31-43. Moorehead, 
T. & Grillo, K. L. (2013). Celebrating the reality of inclusive STEM 
education: co-teaching in science and mathematics. Teaching Exceptional 
Children, 45(4), 50-57. Moorehead, T. & Grillo, K. L. (2013, April). 
Celebrating the reality of inclusive STEM education: co-teaching in science 
and mathematics. Presentation at the Council for Exceptional Children, San 
Antonio, Texas. 

Teaching or other 
professional experience in 
P-12 schools(9)

7 years teaching experience in grades 6-8 Special Education

Faculty Member Name Richards, Susannah

Highest Degree, Field, & 
University(3) Ph.D. Educational Psychology, University of Connecticut, Storrs, CT

Assignment: Indicate the 
role of the faculty member
(4)

Full-time faculty teaching courses in developmental reading, reading and 
language arts, reading in the content areas and children's and young adult 
literature

Faculty Rank(5) Associate Professor

Tenure Track YESgfedcb

Scholarship(6), Leadership 
in Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

2013 John Newbery Medal Committee, American Library Association. 
Seattle, WA Richards, S. (2013 February). What's the reality? Using 
nonfiction books in the classroom. Keynote speaker, Minnesota Educators 
of the Gifted and Talented. Brainerd, MN. Richards, S. (2013, April). But 
Kids haven't heard of that! Teaching unconventional nonfiction. Symposia. 
International Reading Association. San Antonio, TX. Richards, S. (2012, 
November). What's the big idea? Using books to cultivate readers and 
thinkers. National Association for Gifted Children Annual Conference. 
Denver, CO.

Teaching or other 
professional experience in 
P-12 schools(9)

11 years teaching K-12 grade (classroom and gifted and talented) in K-12 
priviate and public schools; teaching writing and literacy consultant, 
Cohasset Public Schools, 2011-2012

Faculty Member Name Shifrin, Mary-Grace

Highest Degree, Field, & 
University(3)

Bachelor of Science, Elementary and Special Education, Saint Joseph 
College; Master of Arts, Special Education, University of Connecticut; Sixth 
Year Diploma, Educational Leadership, University of Connecticut.



    (3) For example, PhD in Curriculum & Instruction, University of Nebraska.
    (4) For example, faculty, clinical supervisor, department chair, administrator
    (5) For example, professor, associate professor, assistant professor, adjunct professor, instructor
    (6) Scholarship is defined by CAEP as a systematic inquiry into the areas related to teaching, learning, and the 
education of teachers and other school personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, 
and the application of current research findings in new settings. Scholarship further presupposes submission of one's 
work for professional review and evaluation.
    (7) Service includes faculty contributions to college or university activities, schools, communities, and professional 
associations in ways that are consistent with the institution and unit's mission.
    (8) For example, officer of a state or national association, article published in a specific journal, and an evaluation of 
a local school program.
    (9) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, in-service training, 
teaching in a PDS) indicating the discipline and grade level of the assignment(s). List current P-12 licensure or 
certification(s) held, if any.

Assignment: Indicate the 
role of the faculty member
(4)

Full-time Coordinator of Clinical Experiences 

Faculty Rank(5) Coordinator for Educational and Clinical Experiences

Tenure Track YESgfedc

Scholarship(6), Leadership 
in Professional Associations, 
and Service(7):List up to 3 
major contributions in the 
past 3 years(8)

Presenter at the Connecticut Consortium for the Enhancement of Learning 
and Teaching , Manchester Community College; Presenter at Future 
Teachers Conference, Eastern Connecticut State University

Teaching or other 
professional experience in 
P-12 schools(9)

8 years experience teaching elementary and secondary education; 9 years 
public school administration elementary and secondary levels; 13 years 
higher education

SECTION II - LIST OF ASSESSMENTS

    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the ACEI 
standards. All programs must provide a minimum of six assessments. If your state does not require a 
state licensure test in the content area, you must substitute an assessment that documents candidate 
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the 
assessment and when it is administered in the program.

1.   Please provide following assessment information (Response limited to 250 characters each field)

Type and Number of 
Assessment

Name of Assessment 
(10)

Type or Form of 
Assessment (11)

When the Assessment Is 
Administered (12)

Assessment #1: 
Licensure 
assessment, or 
other content-
based assessment 
(required)

Praxis II, 
Elementary 

Education, Multiple 
Subjects and 
Connecticut 

Foundations of 
Reading Test 

(CFRT)

Licensure tests
Praxis II: Before 
student teaching
CFRT: Mid-point



    (10) Identify assessment by title used in the program; refer to Section IV for further information on 
appropriate assessment to include.
    (11) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state 
licensure test, portfolio).
    (12) Indicate the point in the program when the assessment is administered (e.g., admission to the program, 
admission to student teaching/internship, required courses [specify course title and numbers], or completion of the 
program).

Assessment #2: 
Assessment of 
content knowledge 
in elementary 
education 
(required)

Course Grades
Evaluation and 

analysis of grades 
and transcripts

Entry, midpoint and 
completion

Assessment #3: 
Assessment of 
candidate ability to 
plan instruction 
(required)

Unit Lesson Plans
Performance 
Assessment

Prior to student 
teaching in EDU 

532

Assessment #4: 
Assessment of 
student teaching 
(required)

Student Teaching 
Evaluation

Clinical Evaluation
EDU 573 Student 

Teaching

Assessment #5: 
Assessment of 
candidate effect on 
student learning 
(required)

Student teaching 
impact portfolio

Portfolio 
assessment of 

students

EDU 565 Classroom 
Management and 
Assessment for 

Elementary School 
(seminar taken 
during student 

teaching)
Assessment #6: 
Additional 
assessment that 
addresses ACEI 
standards 
(required)

Individualized 
Education Plan 

(IEP) Case Study
Case Study

EDU 582 Teaching 
Exceptional 

Learners, midpoint

Assessment #7: 
Additional 
assessment that 
addresses ACEI 
standards 
(optional)
Assessment #8: 
Additional 
assessment that 
addresses ACEI 
standards 
(optional)

SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    For each ACEI standard on the chart below, identify the assessment(s) in Section II that address the 
standard. One assessment may apply to multiple ACEI standards.

1.   DEVELOPMENT, LEARNING AND MOTIVATION



  #1 #2 #3 #4 #5 #6 #7 #8
1.0 Development, Learning, and Motivation--
Candidates know, understand, and use the major 
concepts, principles, theories, and research related 
to development of children and young adolescents 
to construct learning opportunities that support 
individual students’ development, acquisition of 
knowledge, and motivation.

2.   CURRICULUM STANDARDS

  #1 #2 #3 #4 #5 #6 #7 #8
2.1 Reading, Writing, and Oral Language—
Candidates demonstrate a high level of 
competence in use of English language arts and 
they know, understand, and use concepts from 
reading, language and child development, to teach 
reading, writing, speaking, viewing, listening, and 
thinking skills and to help students successfully 
apply their developing skills to many different 
situations, materials, and ideas;
2.2 Science—Candidates know, understand, and 
use fundamental concepts of physical, life, and 
earth/space sciences. Candidates can design and 
implement age-appropriate inquiry lessons to 
teach science, to build student understanding for 
personal and social applications, and to convey the 
nature of science;
2.3 Mathematics—Candidates know, understand, 
and use the major concepts and procedures that 
define number and operations, algebra, geometry, 
measurement, and data analysis and probability. 
In doing so they consistently engage problem 
solving, reasoning and proof, communication, 
connections, and representation; 
2.4 Social studies—Candidates know, understand, 
and use the major concepts and modes of inquiry 
from the social studies—the integrated study of 
history, geography, the social sciences, and other 
related areas—to promote elementary students’
abilities to make informed decisions as citizens of a 
culturally diverse democratic society and 
interdependent world;

2.5 The arts—Candidates know, understand, and 
use—as appropriate to their own understanding 
and skills—the content, functions, and 
achievements of the performing arts (dance, 



music, theater) and the visual arts as primary 
media for communication, inquiry, and 
engagement among elementary students;
2.6 Health education—Candidates know, 
understand, and use the major concepts in the 
subject matter of health education to create 
opportunities for student development and practice 
of skills that contribute to good health;
2.7 Physical education—Candidates know, 
understand, and use—as appropriate to their own 
understanding and skills—human movement and 
physical activity as central elements to foster 
active, healthy life styles and enhanced quality of 
life for elementary students.

3.   INSTRUCTION STANDARDS

  #1 #2 #3 #4 #5 #6 #7 #8
3.1 Integrating and applying knowledge for 
instruction—Candidates plan and implement 
instruction based on knowledge of students, 
learning theory, connections across the curriculum, 
curricular goals, and community;
3.2 Adaptation to diverse students—Candidates 
understand how elementary students differ in their 
development and approaches to learning, and 
create instructional opportunities that are adapted 
to diverse students;
3.3 Development of critical thinking and problem 
solving—Candidates understand and use a variety 
of teaching strategies that encourage elementary 
students’ development of critical thinking and 
problem solving;
3.4 Active engagement in learning—Candidates 
use their knowledge and understanding of 
individual and group motivation and behavior 
among students at the K-6 level to foster active 
engagement in learning, self motivation, and 
positive social interaction and to create supportive 
learning environments;
3.5 Communication to foster collaboration—
Candidates use their knowledge and understanding 
of effective verbal, nonverbal, and media 
communication techniques to foster active inquiry, 
collaboration, and supportive interaction in the 
elementary classroom.

4.   ASSESSMENT STANDARDS



  #1 #2 #3 #4 #5 #6 #7 #8
4.0 Assessment for instruction—Candidates know, 
understand, and use formal and informal 
assessment strategies to plan, evaluate and 
strengthen instruction that will promote continuous 
intellectual, social, emotional, and physical 
development of each elementary student.

5.   PROFESSIONALISM STANDARDS

  #1 #2 #3 #4 #5 #6 #7 #8
5.1 Professional growth, reflection, and 
evaluation—Candidates are aware of and reflect on 
their practice in light of research on teaching, 
professional ethics, and resources available for 
professional learning; they continually evaluate the 
effects of their professional decisions and actions 
on students, families and other professionals in the 
learning community and actively seek out 
opportunities to grow professionally.
5.2 Collaboration with families, colleagues, and 
community agencies—Candidates know the 
importance of establishing and maintaining a 
positive collaborative relationship with families, 
school colleagues, and agencies in the larger 
community to promote the intellectual, social, 
emotional, physical growth and well-being of 
children.

SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in 
Section IV. Taken as a whole, the assessments must demonstrate candidate mastery of the SPA 
standards. The key assessments should be required of all candidates. Assessments, scoring 
guides/rubrics and data charts should be aligned with the SPA standards. This means that the concepts 
in the SPA standards should be apparent in the assessments and in the scoring guides/rubrics to the 
same depth, breadth, and specificity as in the SPA standards. Data tables should also be aligned with 
the SPA standards. The data should be presented, in general, at the same level it is collected. For 
example, if a rubric collects data on 10 elements [each relating to specific SPA standard(s)], then the 
data chart should report the data on each of the elements rather that reporting a cumulative score..

In the description of each assessment below, the SPA has identified potential assessments that would 
be appropriate. Assessments have been organized into the following three areas to be aligned with the 
elements in CAEP Standard 1:
• Content knowledge (Assessments 1 and 2)
• Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
• Focus on student learning (Assessment 5)



Note that in some disciplines, content knowledge may include or be inextricable from professional 
knowledge. If this is the case, assessments that combine content and professional knowledge may be 
considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare one document that includes the following items: 

(1) A two-page narrative that includes the following:
a. A brief description of the assessment and its use in the program (one sentence may be sufficient);
b. A description of how this assessment specifically aligns with the standards it is cited for in Section 
III. Cite SPA standards by number, title, and/or standard wording.
c. A brief analysis of the data findings;
d. An interpretation of how that data provides evidence for meeting standards, indicating the specific 
SPA standards by number, title, and/or standard wording; 
and

(2) Assessment Documentation
e. The assessment tool itself or a rich description of the assessment (often the directions given to 
candidates);
f. The scoring guide/rubric for the assessment; and
g. Charts that provide candidate data derived from the assessment.

The responses for e, f, and g (above) should be limited to the equivalent of five text pages each , 
however in some cases assessment instruments or scoring guides/rubrics may go beyond five pages. 

Note: As much as possible, combine all of the files for one assessment into a single file. That is, 
create one file for Assessment #4 that includes the two-page narrative (items a – d above), the 
assessment itself (item e above), the scoring guide (item f above, and the data chart (item g above). 
Each attachment should be no larger than 2 mb. Do not include candidate work or syllabi. There is a 
limit of 20 attachments for the entire report so it is crucial that you combine files as much as possible. 

1.   CONTENT KNOWLEDGE: Data from licensure tests or professional examinations of content knowledge. 
ACEI standards addressed in this entry could include but are not limited to 2.1-2.7. If your state does 
not require licensure tests or professional examinations in the content area, data from another 
assessment must be presented to document candidate attainment of content knowledge. 

Provide assessment information as outlined in the directions for Section IV.

ECSU G ELE SPA Assessment I Sept 2016.docx

See Attachment panel below.

2.   CONTENT KNOWLEDGE: Assessment of content knowledge in the language to be taught. ACEI 
standards addressed in this entry could include but are not limited to Standards 2.1-2.7. Assessments 
that address Standards 2.1-2.4 are required. (The assessments of the different content areas of 
elementary education may entail multiple attachments; however, they will be considered in their 
entirety as Assessment #2.) Examples of assessments include comprehensive examinations; written 
interpersonal/presentational tasks; capstone projects or research reports addressing cross-
disciplinary content; philosophy of teaching statement that addresses the role of culture, literature, 
and cross-disciplinary content; and other portfolio tasks. 

Provide assessment information as outlined in the directions for Section IV. 



    (15) For program review purposes, there are two ways to list a portfolio as an assessment. In some 
programs a portfolio is considered a single assessment and scoring criteria (usually rubrics) have been developed for the 
contents of the portfolio as a whole. In this instance, the portfolio would be considered a single assessment. However, 
in many programs a portfolio is a collection of candidate work—and the artifacts included

ECSU G ELE SPA Assessment II Sept 2016.docx

See Attachment panel below.

3.   PEDAGOGICAL CONTENT KNOWLEDGE: Assessment that demonstrates candidates can effectively plan 
classroom-based instruction. ACEI standards that could be addressed in this assessment include but 
are not limited to 1, 2.1-2.7, 3.1-3.5, 4, and 5.1-5.2. Assessments that address Standards 2.1-2.4 are 
required. (The assessments that address planning of instruction in the content areas of elementary 
education may entail multiple attachments; however, they will be considered in their entirety as 
Assessment #3.) 
Provide assessment information as outlined in the directions for Sections IV. 

ECSU G ELE SPA Assessment III Sept 2016.docx

See Attachment panel below.

4.   PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS: Assessment that 
demonstrates candidates' knowledge, skills, and dispositions are applied effectively in practice. ACEI 
standards that could be addressed in this assessment include but are not limited to 1, 2.1-2.7, 3.1-3.5, 
4, and 5.1-5.2. The assessment instrument used in student teaching and the internship should be 
submitted. 

Provide assessment information as outlined in the directions for Section IV.

ECSU G ELE SPA Assessment IV Sept 2016.docx

See Attachment panel below.

5.   EFFECTS ON STUDENT LEARNING: Assessment that demonstrates candidate effects on student 
learning. Standards ACEI standards that could be addressed in this assessment include but are not 
limited to 2.1-2.7, 3.1, and 4.0. Examples of assessments include those based on student work 
samples, portfolio tasks, case studies, follow-up studies, and employer surveys . 

Provide assessment information as outlined in the directions for Section IV.

ECSU G ELE SPA Assessment V Sept 2016.docx

See Attachment panel below.

6.   Additional assessment that addresses ACEI standards. Examples of assessments include evaluations of 
field experiences, case studies, portfolio tasks, tutoring assignments, and follow-up studies. (Answer 
Required) 

Provide assessment information as outlined in the directions for Section IV

ECSU G ELE SPA Assessment VI Sept 2016.docx

See Attachment panel below.

7.   Additional assessment that addresses ACEI standards. Examples of assessments include evaluations of 
field experiences, case studies, portfolio tasks, tutoring assignments, and follow-up studies. 

Provide assessment information as outlined in the directions for Section IV

8.   Additional assessment that addresses ACEI standards. Examples of assessments include evaluations of 



field experiences, case studies, portfolio tasks, tutoring assignments, and follow-up studies.

Provide assessment information as outlined in the directions for Section IV

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1.   Evidence must be presented in this section that assessment results have been analyzed and have been 
or will be used to improve candidate performance and strengthen the program. This description should 
not link improvements to individual assessments but, rather, it should summarize principal findings 
from the evidence, the faculty's interpretation of those findings, and changes made in (or planned for) 
the program as a result. Describe the steps program faculty has taken to use information from 
assessments for improvement of both candidate performance and the program. This information 
should be organized around (1) content knowledge, (2) professional and pedagogical knowledge, skill, 
and dispositions, and (3) student learning. 

(Response limited to 12,000 characters)

In an effort to streamline the process of programmatic improvements based 
on assessment data, the EPP faculty at Eastern Connecticut State University 
have instituted a system for reviewing and analyzing data at three points 
during the academic year. Our first such data retreat was held in May 2016. 
Faculty analyzed EPP data followed by disaggregated data from each of the 
programs. Candidate strengths by program were discerned followed by 
identifications of areas/standards wherein our candidates did not do as well. 
Discussion ensued focusing on programmatic changes to support candidates 
and to enhance the overall program in these identified areas. 

The second data retreat was held in August 2016. At this meeting, faculty 
reviewed the data collection process, plans for program changes and further 
explored data from Spring 2016. Some of the discussions at this retreat 
focused on operationalizing programmatic changes discussed in August.

In earlier sections of this report, relevant programmatic improvements 
pertinent to specific assessments have already been mentioned. Herein, we 
provide a holistic image across all assessments related to improvement of 
candidate performance and the overall program. 

1. Content knowledge

Data from the assessments (previously reported) indicate that our 
elementary program, including our expectations for required undergraduate 
content courses, is preparing our candidates effectively. Some of the 
programmatic changes that we have instituted include: a) devoting 6 
graduate credits to language and literacy and presented in a planned 
sequence, b) requiring all elementary candidates to successfully complete two 
Math content courses, c) working in close collaborations with the content 
faculty in Arts and Sciences to develop and modify these content courses as 
needed, and d) conducting thorough transcript analysis of admitted 
candidates and recommending additional content courses, if need be. 
Conducting pre- and post-assessments of content knowledge within courses 



has also been very effective in transferring the onus for tracking growth back 
to the candidates, thereby enhancing a culture of shared responsibility and 
trust within the elementary program. Moving forward, having the planned 
three retreats for data dives in the academic year will allow us to monitor the 
effects of these changes as well as the ongoing implementation of these 
changes.

2. Professional and pedagogical knowledge, skill, and dispositions:

Data from the assessments aligned to Standards 2, 3, 4, and 5 attest to the 
effectiveness of our graduate elementary program to prepare the candidates 
in the areas of curriculum, instruction, assessment and professionalism. 
Particularly powerful are the data pertinent to all the sub-components of 
Standard 3. Our candidates have demonstrated their abilities to integrate and 
apply knowledge, to adapt curriculum for diverse students, to use a variety of 
teaching strategies to foster critical thinking amongst students, to create 
supportive learning environments and to engage in multiple forms of 
communication to foster collaboration. Programmatic improvements in the 
last few years include the additional of a pre-student teaching experience (see 
attached plan of study and the narrative on clinical experiences in previous 
reports) which has given additional classroom time to our candidates to 
observe, practice and develop essential pedagogical knowledge and skills. 
One area for improvement that we noted during our recent retreats is further 
enhancing our candidates' knowledge and application of data literacy and 
assessment strategies (from student teaching evaluations, see Assessment 
4). Some programmatic improvements that we have planned are inclusion of 
topics of data based decision-making and discussions of multiple assessment 
strategies in foundational courses so that candidates have a broader exposure 
and have more opportunities for application. Another aspect is providing more 
exposure to communicating with families about their student's performance 
and planning curriculum collaboratively. These additions were conceived not 
so much to address a deficiency in our candidates as to further enhance our 
candidates' professionalism and reflective practices.

3. Student learning

Data from the assessments provides evidence in support of our candidates' 
impact on student learning. One focus for further improvement in this 
category lies in addressing differentiation and adapting curricula for all 
students. While candidates have demonstrated basic competency, the faculty 
plan to enhance with inclusion of mock case studies (in EDU 582, Teaching 
Exceptional Learners) and other forms of data-driven differentiations in 
methods classes.

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY



1.   For Revised Reports: Describe what changes or additions have been made to address the standards 
that were not met in the original submission. Provide new responses to questions and/or new 
documents to verify the changes described in this section. Specific instructions for preparing a Revised 
Report are available on the CAEP website at http://caepnet.org/accreditation/caep-
accreditation/spa-program-review-policies-and-procedur 

For Response to Conditions Reports: Describe what changes or additions have been made to address 
the conditions cited in the original recognition report. Provide new responses to questions and/or new 
documents to verify the changes described in this section. Specific instructions for preparing a 
Response to Conditions Report are available on the CAEP website at 
http://caepnet.org/accreditation/caep-accreditation/spa-program-review-policies-and-procedur 
(Response limited to 24,000 characters.)

The Elementary program faculty are grateful for this opportunity to revise and 
resubmit our Elementary Program report for national recognition. 

Prior to addressing the specific components of Part E (Areas for 
Consideration) from previous reports, we would like to state the following:

a) As required for Revised reports, we have reported 3 years of data for 
Assessment 1 (licensure tests) but only reported one cycle of data for all 
other assessments.
b) As required for re-submission of reports, we have only provided fresh data 
for all assessments from 2 to 6. Most of this data is from Spring 2016, except 
for Assessment 5 which is from Fall 2015.
c) The n (number of candidates reported) varies across assessments because 
the graduate program is not a cohort group and several candidates go 
through the program on a part-time basis thereby precluding us from 
maintaining the same n in all the assessments.
d) Our graduate elementary program was suffering from enrollment issues 
due to various reasons and hence the overall n is low. Some of the 
assessments have only 2 candidates reported. While we would have normally 
included other cycles of data (to augment to the low n), we did not do so 
here because it is a revised report and we could only present fresh data. We 
also could not wait longer to collect more data since this is our final 
opportunity for national recognition.

Areas for consideration raised in the August 2016 report, and our responses.

1. All standards_including 2.1-2.7_must be addressed individually with use of 
clearly designed assessments with data presented with rubrics.

All standards have been addressed individually and some with multiple 
assessments. Standards 2.1 to 2.7 have been addressed individually, with 
data presented. Where possible (since Assessment 1 is a licensure test and 
hence does not have rubrics and all course grades in Assessment 2 did not 
have rubrics), we have included rubrics that describe the levels of expected 
performance for the various items.

2. Revise assessments to individually align with ACEI standards.



All assessments have been revised to individually align with ACEI standards. 
All co-mingling of standards have been removed. All assessments have a 
table outlining the alignment to relevant ACEI standards. These standards are 
also in the rubrics and the data tables.

3. Align Assessment 2 to the NCATE requirements for using grades in courses 
as an assessment, including actual course descriptions and grading processes.

Assessment 2 has been revised to adhere to the NCATE method for 
documenting grades as an assessment. Course descriptions have been 
provided in a matrix and the university grading process of letter grade 
equivalencies to numerical scores have been provided.

4. Provide the specific science content information for Assessment 6.

The program faculty changed Assessment 6 to a new assessment: 
Individualized Education Plan Case Study. Rather than revise an assessment 
that did not provide evidence about our program, the faculty have included a 
new assessment that better measures our program and our candidates. We 
have provided one cycle of data.

5. Provide the discussion of results for all assessments.

All assessments have a section discussing the data and interpreting the data 
to provide evidence for the standards and to describe programmatic 
improvements.

6. Align data tables to rubrics to ACEI standards with clear indicators of what 
elements of the ACEI standards are being assessed and consequently which 
elements of the ACEI standards are being analyzed and discussed.

ACEI standards have been aligned to the rubric items, and data tables are 
aligned to the rubrics. This has been done for all assessments. 

7. Provide at least one application for each assessment collected with the 
new, edited or revised rubric.

One application of data has been provided for all assessments, except for 
Assessment 1 which has 3 years of data.

Areas for consideration raised in the February 2015 report, and our 
responses.

1. The narrative was not clearly written.



We apologize for the lack of clarity in our previous reports and hope that this 
current report is more clear and organized.

2. This was supposed to be a master's program but throughout there was 
information referring to undergraduate, with graduate data not in evidence.

We have made sure only graduate data is included in this current report.

3. This program needs additional work before it is ready to apply for 
continuing accreditation without conditions.

Since February 2015, the program faculty have made concerted efforts to 
enhance the program, collect and analyze data. The report submitted in late 
Fall 2016 did not fully capture these changes but we are hopeful that this 
report clarifies and describes the changes more effectively.

4. There also seem to be inconsistencies with the number of candidates in the 
program, the number of completers and the data that has been provided.

Given that the graduate program is not a cohort group, there always is a 
discrepancy between the number of candidates in the program and the 
number of completers. We have explained the variation in n across the 
assessments in this report also (see above). We have also made sure that the 
n reported matches the n in the data tables.

Please click "Next"

    This is the end of the report. Please click "Next" to proceed.


